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International Organization for Standardization
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1 Introduction

1.1 Project context and its goals

The project “Mainstreaming Procedures for Quality Apprenticeships in Educational
Organisations and Enterprises” (ApprenticeshipQ) aimed to support educational institutions
and placement providers to offer high-quality education to their apprentices. The lack of work
experience and the skills mismatch between labour demand and supply are two of the greatest
challenges for young people to transition from the world of education to the world of work
(European Commission 2017; OECD 2018). A promising way to face those challenges are
apprenticeships. However, their implementation is complex and the lack of European
guidelines to support it seems to be preventing many of the actors in the sector — higher
education institutions and companies, particularly small and medium enterprises — to launch
valuable, steady and sustainable Apprenticeship Programmes (Inter-agency Group on
Technical and Vocational Education and Training 2017).

To address this issue, the project ApprenticeshipQ was initiated and launched with the support
of the European Commission. The mission of the project was to develop management tools
that support Higher Education institutions and employers to offer and direct high-quality
apprenticeships (ApprenticeshipQ Consortium, 2020); and its vision that these management
tools are recognised as a model to improve the quality of the apprenticeships and are adopted
widely; updated and improved in the future by the users; and serve as a basis for the
development of formal international standards and guidelines (ibid.). To achieve this vision,
the project implemented the following strategy:

- Promoted academic discussion to determine a Typology of Apprenticeships (currently
published at Wikipedia);

- Inthe scope of this Typology, identified best practices of apprenticeships’ management
in Europe;

- From best practices, extracted Quality Criteria (QC) for apprenticeships’ management;

- Used the QC to develop:

- aguiding Manual for Educational Organizations;

- aguiding Manual for Placement Providers;

- an Online Assessment Tool to be used by Educational Organizations, Placement
Providers, Conformity Assessment Bodies and Regulators;

- aformal standardization document to be published by the Portuguese Standardization
Body and the International Organization for Standardization (1SO).

- Developed a Harmonization and Translation Guide to:

- clarify how the ApprenticeshipQ QC relate with various European and International
Recognition Tools and Instruments

- promote future integration with these tools.

These outputs of the AppprenticeshipQ project are intended to strengthen the cooperation and
networking between HVET institutions and the placement providers (employers), by providing
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them innovative practices to enhance or establish quality management processes that were
developed and tested during the project.

1.2 Aim of this Guide

Despite the various European and International Recognition Tools used to support and
evaluate quality in education and training, until recently, no proposal existed on how European
Higher Vocational Institutions could adapt their internal quality systems to ensure proper
supervision and control of apprenticeships (Association HVC,2017).

The ApprenticeshipQ project brought a proposal in this matter. However, to boost its adoption,
the market needs to understand how the ApprenticeshipQ QC relate with the pre-existing Tools
and Instruments.

The aim of this guide is, therefore, to identify the conflicts and synergies between the
ApprenticeshipQ QC and

- European Credit System for Vocational Education and Training (ECVET)

- European Qualification Framework (EQF)

- European Standards and Guidelines for Quality Assurance (ESG)

- 1SO 21001 — Management System for Educational Organizations — Requirements and
Guidance for Use (ISO 21001)

- Diploma Supplement (DS)

- European Credit Transfer System (ECTS)

- European Quality Assurance in Vocational Education and Training (EQAVET)

- European Quality System for Apprenticeships (EFQEA)

in order to map the complementarity and promote future harmonization and integration.
To achieve this objective, the following activities were developed:

1) Construction of a table to support a point-by-point comparative analyses;

2) Execution of the point-by-point comparative analyses and suggestion of
recommendations by different Experts in the various tools;

3) Analyses of the results by the Consortium partners;

4) Decision, by consensus, of which suggested changes to make on the products
containing the ApprenticeshipQ QC,;

5) Preparation of Policy Recommendations based on the results of the comparative
analyses and suggested recommendations.

INTRODUCTION



2 ApprenticeshipQ &
other Tools - Results

2.1 European Credit system for Vocational Education
and Training (ECVET)

2.1.1 About ECVET

The European credit system for vocational education and training (ECVET) is one of the
instruments helping individuals in transfer, recognition and accumulation of their assessed
learning outcomes, to achieve a qualification or to take part in lifelong learning. It uses flexible
and individualised learning pathways, including transnational mobility. “ECVET allows learners
to accumulate, transfer and use their learning in units as these units are achieved. This enables
building a qualification at learners’ own pace from learning outcomes acquired in formal, non-
formal and informal contexts, in their own country and abroad. The system is based on units
of learning outcomes as part of qualifications that can be assessed and validated” (Cedefop
2020a).

2.1.2 ECVET relation with the ApprenticeshipQ QC

ECVET and ApprenticeshipQ Criteria stress the importance of a shared understanding of
defined learning outcomes and highlight the importance of transparency, i.e. that all
stakeholders understand and agree with what is being done. In both tools, an agreement shall
document the apprenticeship, including dates, learning outcomes, tasks, work space and
mentoring. Both tools record, evaluate and document the learning outcomes/goals. The
learning outcomes shall be validated and recognised in both tools.

On the other hand, ECVET is a lot shorter and does not encompass as many quality criteria
as the AQM manuals. The tools somehow conflict in a sense that ECVET is focussing on the
learning outcomes rather than learning goals (ApprenticeshipQ). ECVET is also describing
learning outcomes to highlight an orientation towards the learning products and is focussing
on the transferability of learning outcomes, in particular for mobility project. Furthermore,
ECVET stresses the importance of documenting the learning outcomes and competences
gained. It also encourages the initiation of a network to share the experience and stresses the
importance of a trusting relationship between all stakeholders. In ApprenticeshipQ, the
importance of a relationship, the involvement of all stakeholders and the communication
between them is part of several Quality Criteria.

QUALITY & RECOGNITION TOOLS
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There might be scope to refer to ECVET in some sections of ApprenticeshipQ; e.g. section
(18) on “Certification and Recognition”, which says “Learning outcomes need to be certified to
be able to be transferable and recognisable”), mentions briefly Europass but there’s no
reference to ECVET as a tool to record and certify credit for transfer.

QUALITY & RECOGNITION TOOLS



2.2 European Qualifications Framework (EQF)

2.2.1 About EQF

“The European Qualifications Framework is a common European reference framework whose
purpose is to make qualifications more readable and understandable across different countries
and systems” (Cedefop 2020b). Covering qualifications at all levels and in all sub-systems of
education and training, the EQF provides a comprehensive overview over gqualifications in the
European countries. The core of the EQF is its eight reference levels defined in terms of
learning outcomes, i.e. knowledge, skills and autonomy-responsibility (ibid.). Each of the 8
levels of the EQF is defined by a set of descriptors indicating the learning outcomes relevant
to qualifications at that level in any qualifications system (Communication department of the
European Commission 2020a). Learning outcomes express what individuals know,
understand and are able to do at the end of a learning process, which makes qualifications
more readable and understandable across countries and systems (Cedefop 2020b).

2.2.2 EQF relation with the ApprenticeshipQ QC

There were no conflict identified between the European Qualifications Framework and
ApprenticeshipQ criteria. The indicator ApprenticeshipQ criterion 20 (POGLEDAM) and
criterion 21 (POGLEDAM) may be difficult to measure, so criteria for a robust institutional and
regulatory framework is suggested. Further definition of measurement indicators would be
helpful as well.

We recommend to standardize profile for mentors and educational institution supervisors on
pedagogical as well as professional competences and experiences. Based on those, a training
for mentors as well as educational institution supervisors with supporting materials shall be
provided.

QUALITY & RECOGNITION TOOLS
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2.3 European Standards and Guidelines for Quality
Assurance (ESG)

2.3.1 About ESG

The Standards and guidelines for quality assurance in the European Higher Education Area
(ESG) are the basis for quality assurance in the European Higher Education Area (ENQA et
al. 2015). “The focus of the ESG is on quality assurance related to learning and teaching in
higher education, including the learning environment and relevant links to research and
innovation. The ESG apply to all higher education offered in the European Higher Education
Area regardless of the mode of study or place of delivery. It also provides the criteria at
European level against which quality assurance agencies and their activities are assessed.”
(ibid., 7).

2.3.2 ESG relation with the ApprenticeshipQ QC

European Standards and Guidelines for Quality Assurance is primarily dedicated to quality,
not on professional higher education. It has also very shallow link to the labour market. ESG
is generally in line with the ApprenticeshipQ criteria. The design of the learning outcomes is
covered in ESG 1.2 Design and approval of programmes. ESG 1.2 and criterion 2 (Definition
of SMART Learning Objectives) of the ApprenticeshipQ are in line with the design of SMART
learning objectives, although the ESG is not so explicit in the definition of the objectives. ESG
1.2 and criterion 1 of the ApprenticeshipQ are in line regarding the involvement of stakeholders
in designing learning objectives, considering learning objectives and learning outcomes as
similar concepts.

On the other hand, ESG does not explicitly include any comment regarding data protection,
nevertheless as a general approach any information management is covered by ESG 1.7
Information management. Quality criteria 11 (Monitoring of SMEs Activities), 16 (Performing
and Monitoring the Assessment),19 (Complaints and Appeals) and 22 (Establishing the
Agreement) of the ApprenticeshipQ are not included in the ESG. There is also no specific
section in the ESG which applies to criterion 9 (Establishing the Agreement), although ESG
1.1 which focuses on the policy for quality assurance, establishes that the policy “supports the
involvement of external stakeholders in quality assurance” and “covers any elements of an
institution’s activities that are subcontracted to or carried out by other parties.” Furthermore,
there is no specific mention to grading on the ESG, but it can be related to the assessment.

QUALITY & RECOGNITION TOOLS



2.4 1S0O 21001

2.4.1 About ISO 21001

ISO 21001 “Educational organizations — Management systems for educational organizations
— Requirements and guidance for use”, was published by the International Organization for
Standardization (ISO) on May 1, 2018 and is the first ISO management system standard
specifically developed for educational organizations.

This ISO project, which took four years to be developed with the participation of over 100
countries, was created to fulfil a gap in the market, identified by 1ISO 9001 users in the
education sector. These users, responsible for circa twenty thousand 1SO 9001 accredited
certifications worldwide (ISO, 2012, 2013b, 2014), raised concerns related to the difficulties in
translating ISO 9001 requirements into the educational context, due to the specificities and
complexities of the sector. The ISO Central Secretariat was sensible to these concerns and in
September 2013, through Resolution #101 (1SO, 2013), merged three different ongoing
standardization projects in education (IWA 2/ISO 18420 for formal education, ISO 29990 for
vocational training and 1SO 36001 for e-learning) into one mega project that would become
ISO 21001.

ISO 21001 provides a common management tool for organizations providing educational
products and services capable of meeting the needs and requirements of learners and other
customers (ISO 2018a). It is a stand-alone management system standard, aligned with other
ISO management system standards (ibid.). ISO 21001 specifies requirements for a
management system for educational organizations. All requirements of ISO 21001 are generic.
They are intended to be applicable to any organization that uses a curriculum to support the
development of competence through teaching, learning or research, regardless of the type,
size or method of delivery (ISO 2018b).

2.4.21S0 21001 relation with the ApprenticeshipQ QC

Generaly, ISO 21001 and ApprenticeshipQ address the same subjects, although
ApprenticeshipQ has more prescriptive requirements and specifically addressing
apprenticeships. 1SO 21001 users can, therefore, use ApprenticeshipQ to fine tune their
practices related to apprenticeships. However, there is an exception in what regards “Data
Protection”, where ISO 21001 has much more prescriptive requirements. Another difference is
that, although ISO 21001 addresses the need for the organization to maintain and retain
documented information to support the operations and have confidence that the processes are
being carried out as planed (ISO, 2018c), leaves the responsibility to choose which, to the
educational organization, while ApprenticeshipQ has more concrete and prescriptive
requirements in this subject — and specifically addressing the needs of apprenticeships. In
what 1ISO 21001 and ApprenticeshipQ conflict significantly, is in their use of terminology. This
aspect could be harmonized in the future for smoother integrations.

QUALITY & RECOGNITION TOOLS
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2.5 European Quality Assurance in Vocational
Education and Training (EQAVET)

2.5.1 About EQAVET

EQAVET - the European Quality Assurance in Vocational Education and Training is a
community of practice that promotes European collaboration in developing and improving
quality assurance in VET (EQAVET 2020a). It brings together the EU Member States, the
Social Partners and the European Commission to develop and improve quality assurance in
European VET systems within the context of the implementation of the European Quality
Assurance Reference Framework. The community leads to higher levels of cooperation and
synergy within and across EU Member States on quality assurance related issues (EQAVET
2020b).

2.5.2 EQAVET relation with the ApprenticeshipQ QC

EQAVET mostly complement ApprenticeshipQ criteria. For both tools, monitoring of all
processes is an integral and fundamental part. One of the key factors in quality assurance in
Vocational Education and Training (VET) assumed by EQAVET is the involvement of internal
and external stakeholders. Other fundamental component of the EQAVET Framework is the
PDCA cycle of quality management, based on the Deming cycle. However, without the
definition of SMART objectives in the planning phase, the entire cycle fails, what makes
EQAVET implementation impossible. In addition to be a legal requirement, the evaluation of
all processes is also an integral part of EQAVET.

Considering that the ApprenticeshipQ criteria 20 to 30 are specific to employers, particularly
SMEs, it is more difficult to find a direct relationship with the EQAVET tool. Nevertheless,
assuming a more open / comprehensive perspective, it is not unreasonable to assume that the
fulfilment of these criteria by the host institutions for apprentice can contribute to the fulfilment
of EQAVET criteria C1P1, C2I1 and C5T1. In the EQAVET process, there is no point where
data protection and complaints and appeals are addressed, they are implicit in the entire
(quality) process.

QUALITY & RECOGNITION TOOLS



2.6 European Credit Transfer System (ECTS)

2.6.1 About ECTS

European Credit Transfer and Accumulation System (ECTS) is designed to make it easier for
students to move between countries and to have their academic qualifications and study
periods abroad recognised (Communication department of the European Commission 2020Db).
It is a tool of the European Higher Education Area for making studies and courses more
transparent, and help students to move between countries and to have their academic
qualifications and study periods abroad recognised (ibid). Credits for lectures from different
institutions can be accumulated (or added up) towards one degree or qualification, allowing for
much more flexibility. ECTS points/credits indicate the required workload to complete a study
programme, or a module within a study programme (Atack 2020) and thus support the
planning, delivery and evaluation of higher education programmes (Communication
department of the European Commission 2020b).

2.6.2 ECTS relation with the ApprenticeshipQ QC

The use of equivalence mechanisms such as ECTS helps to facilitate the recognition and
development of international cooperative training activities. The certification and recognition
criterion is one of the most affected by ECTS. In ApprenticeshipQ, the credit granting
mechanisms are not explicit in the different procedures, the time measure being drafted in a
generic way. Moreover, learning outcomes must be specified as a function of time developed
and the corresponding ECTS. A certification in ApprenticeshipQ could be defined that is based
on the ECTS of the curriculum developed internationally which could be recognized as an
international dual activity.

QUALITY & RECOGNITION TOOLS
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2.7 Diploma Supplement

2.7.1 About Diploma Supplement

“The Diploma Supplement is a document accompanying a higher education diploma providing
a standardised description of the nature, level, content and status of the studies completed by
its holder” (Communication department of the European Commission 2020c). It is produced by
higher education institutions according to standards agreed and is also part of the Europass
framework transparency tools. Furthermore, it is designed as an aid to support the recognition
of academic qualifications and thus important tool of the European Higher Education Area for
graduates to ensure that their degrees are recognised by higher education institutions, public
authorities and employers in their home countries and abroad (ibid.).

2.7.2 Diploma Supplement relation with the ApprenticeshipQ
QC

There is no conflict of intent between the ApprenticeshipQ materials and the Diploma
supplement as the ApprenticeshipQ manuals are aimed at the organisational level for both
HVET and SME and not towards the individual (which is the purpose of the Diploma
Supplement). The manuals are mutually supportive and supplementary. The Diploma
Supplement is a document, which accompanies a European higher education diploma/degree.
Its sections offer a description of the nature, level, context, content and status of the studies
completed by its holder. The Diploma Supplement relates to HE only and is issued by different
HE institutions only. The tools serve a dissimilar purpose at different levels of post-school
education.

QUALITY & RECOGNITION TOOLS



2.8 European Framework for Quality and Effective
Apprenticeships (EFQEA)

2.8.1 About EFQEA

The Council Recommendation of 15 March 2018 on a European Framework for Quality and
Effective Apprenticeships (2018/C 153/01) aims at “increasing the employability and personal
development of apprentices and contributing towards a highly skilled and qualified workforce
responsive to labour market needs” (Topolovec 2018). The European Framework sets out 14
criteria: 7 for learning and working conditions and 7 for framework conditions (Council
Recommendation of 15 March 2018 on a European Framework for Quality and Effective
Apprenticeships OJ C 153, 2.5.2018, p. 1-6) to define quality and effective apprenticeships,
ensuring both the development of job-related skills and the personal development of
apprentices. The Framework takes into account the diversity of vocational education and
training (VET) systems across the EU and respects the Member States' competence in the
area of VET (Commission Spokesperson's Service 2017).

2.8.2 EFQEA relation with the ApprenticeshipQ QC

ApprenticeshipQ covers most of the features of EFQEA and contains many additional features.
On the other hand, ApprenticeshipQ lacks holiday entitlement comparing to the EFQEA and
lacks indicator trainings for supervisors in institution Chapter on Flexible pathways in EFQEA
is broader than in ApprenticeshipQ (Criteria 11, Flexible pathways and mobility). EFQEA is
also broader in covering national policy of career guidance. ApprenticeshipQ on the other hand
covers institutional and operational level.

The tools somehow conflict in a sense that EFQEA is focussing on the learning outcomes
rather than learning objectives (ApprenticeshipQ). Also, in higher education (EFQEA) curricula
are not developed based on existing qualification standards and/or occupational profiles unlike
in VET. Definition of apprenticeship is somehow different: EFQEA states that part of the
apprenticeship should be carried out in the workplace whereas ApprenticeshipQ defines it as
fully carried out in the workplace (for the same reason there is no school-based training
encompassed).

QUALITY & RECOGNITION TOOLS
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3 Conclusions

The ApprenticeshipQ Quality Criteria (and the products based on them) constitute new tools
to plan, manage, assure and evaluate the quality of curricular apprenticeships offered in
partnership between educational institutions and the companies which provide the
apprenticeship placements.

The ApprenticeshipQ Tool can be used by educational institutions (to plan, manage and assure
their part of the operations and to evaluate their placement provider partners, as well as to, by
their partner companies and by regulators.

Consultations were held with experts in several countries (Austria, Germany, Malta, Portugal,
Slovenia, Spain, UK and in other EURASHE member states). These experts performed a
point-by-point comparative analyses between the ApprenticeshipQ QC and other European
and International tools (ECVET, EQF, ESG, ISO 21001, DP, ECTS, EQAVET, EFQEA). The
results of the consultation, such as the identification of conflict and synergies between the tools
and recommendations to improve harmonization, facilitate integration and boost adoption,
were analysed and discussed by the consortium. The consensus reached was subsequently
reflected in:

a) the final review of the two ApprenticeshipQ Manuals (for educational organizations and
for placement providers;

b) the ApprenticeshipQ online assessment tool,

c) the adaptation of the ApprenticeshipQ criteria to 1ISO terminology, writing style and
format, with the purpose of publication by the Portuguese National Standardization
Body (IPQ/CT 187, 2020) and to candidate it for future publication by ISO;

d) the policy recommendations per ApprenticeshipQ Quality Criteria, cascaded for the
European Commission, national governments, higher vocational education and training
(HVET) associations, and employers.

These Policy Recommendations constitute a special section of the guide (Chapter 4), a
separate output of the project, and will be distributed to decision and policy-makers with the
support of the chamber of commerce and trade and EURASHE memberships.

Taken globally, the opinion of the experts consulted point out, in the analyses, to a low level of
conflict, a high level of agreement and complementarity between the tools; and in the
recommendations issued, to the advantages of using them together and improve even further
their harmonization in the future.

CONCLUSIONS



4 Recommendations

the Agreement

students and payment
of apprenticeship.

vouchers and travel

costs)

Country QC Comment/Rationale Reccl?rrr?rglgfl(cai(;tion Partner agreement
_ _ A minimum that a Thls_ is culturally _and
Financial e | politically sensitive
9. Establishing | remuneration for . and varies per
Sl receive (meal

national context.
Add as good
practice.

1. Involvement
of Stakeholders

that unified learning

experience.

in Designing Simplifying and objectives be
Lea_lrnlrjg opening learning sl LI Disagree. Unified is
= Sy objectives in learnin SULTRRLEL not added
2. Definition of obj'ectives catalo uegs skills, responsibility '
SMART ) 9ues- | and autonomy (or
Learning behaviour)?
Objectives
Great
recommendation,
Enterprises that It iy out gl
. . . scope of this
include Introduce incentive
1. Involvement apprenticeships shall | scheme (QC1) document, whose
of Stakeholders | 2PP nip target are HVET
. N be automatically Does the SME
in Designing . : 3 ' and SME, none
. included in have a financial .
Learning having
Sl S government plan and/or
Objectives; . . : legal/regulatory
, incentives (e.g. allocation for :
2% L entitled to funds, tax | apprenticeships POET 1 IO o
for the , ’ : p'? ding i PS, such measures.
Apprenticeship exemption ...), including incentive Note as
procedures shall be | schemes? (QC20) dati
easily manageable e ameeatian
Output 6 with
conditions on how
to spend the money
ECVET encourages Development of an
the initiation of a P . Agree. Interesting
DE All ApprenticeshipQ . .
network to share your network point but no time.

RECOMMENDATIONS

19



Country QC Comment/Rationale “igpesEe : Partner agreement
Recommendation
Both tools highlight It could be
. the importance of beneficial to
18. Certification S
DE and valldatlp_n and docu_ment these Agree. Use as
. recognition of the learning recommendation
Recognition 4 -
learning outcomes/goals in
goals/outcomes. the new Europass.
Is the learning during
the apprenticeship
DE All _somehow em_bedded Adding a practice — Agree. Chapter 6
into the learning at theory transfer.
the educational
institution?
This indicator may
All; Has the SME a robust JIClLEO]! to_ . It can be
. L measure. Criteria
20. Preparation | institutional and recommended but
AT for a robust
for the regulatory L leave HEI and SME
, , institutional and :
Apprenticeship |framework? to decide.
regulatory
framework?
Important point —
Does a bgt_ again: may be
S difficult to measure.
communication :
, If possible, suggest
structure (...) exist, ,
; S o to further define It can be
including: positive, .
. . : (e.g. whatis a recommended but
AT 21. trusting relationship .
: quick response leave HEI and SME
(...) quick response . o .
i time, how is it to decide.
time (..) student feels bei d
supported by the €ing assesse
that a student feels
mentor
supported by
his/her mentor?)
General comment:
, , It can be
Supervisor and - Profile
AT mentor capacity | Teaching Staff - Education (SEITEE () [0
buildin - Professional 2 LIS el 1=
9 : to decide.
experience
General comment:
The Mentors will
have main
responsibility for It can be
Recognition for | Training and the QA in the
. e recommended but
AT supervisors and | certification of the SMEs and as such
. leave HEI and SME
mentors Mentors will need formal .
- \ to decide.
training and if
possible
certification by the
HEIls

20
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Proposed

Countr C Comment/Rationale . Partner agreement
y Q Recommendation 9
In this case, ESG 1.1
regarding the As this criterium
rocedures for and criterium 7 are
ESG 1.1,1.7 | Proced _
. managing the quite related,
and 1.8;
. database of students | maybe there could
10.Matching . . . :
with their profiles and | be just one of them .
Students to : : : ) Disagree as
the list of available regarding Matching o
Placements ) criterion 7 and 10
BE placements and ESG | students with .
Related to are two different

1.7 Information

placements which

7.Management phases.
management would | would cover
of Placement- ” :
Supply- apply. In addition, e\_/erythlng _related
Database with regards to the with matching the
information available |right student to the
for students, ESG 1.8 |right placement.
would also apply.
Harmonize AppQ
terminology with
ISO 21001 (and
The two documents also 1SO 9001) to
MT All use different o . Agree.
; facilitate integrated
terminology . .
implementation
both at HEIs and at
SMEs.
The two documents
address the same
. subject, but in very
2?&5 AL different ways. ISO Develop the
transparency of 21001 has much requirement further
MT P , y _ | more prescriptive at AppQ, based on Agree.
learners’ data; . . .
HE| #8 requirements in this ISO 21001
Data Protection Sy e Saune
AppQ users can use
ISO 21001 to fine
tune their practices
8.5.14
STIUCHS . The two documents
assessment;
8.5 2 address the same
e subject, but in very
Identification .
... | different ways. 1ISO Develop the
and traceability; :
) 21001 has much requirements
8.5.5 Protection o
MT more prescriptive further at AppQ, Agree.
and : S
requirements in this | based on ISO

transparency of
learners’ data;
HEI #16
Performing and
Monitoring the
Assessment

subject.

AppQ users can use
ISO 21001 to fine
tune their practices

21001 example.

RECOMMENDATIONS
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Country

QC

Comment/Rationale

Proposed

Recommendation

Partner agreement

MT

8.5.1.5
Recognition of
assessed
learning;

HEI #18
Certification
and
Recognition

The two documents
address the same
subject and they
complement each
other as both have
more prescriptive
requirements than the
other in different
aspects.

ISO 21001 users can
use AppQ to fine tune
their practices and
AppQ users can also
use 1SO 21001 to fine
tune their practices.

Develop the

requirement further
at AppQ, based on

ISO 21001
example.

Agree.

PT

The compliance of the
criteria 4 can help the
organizations in
aligning their
objectives with the
policies defined for
VET, namely by
contributing to the
fulfilment of legal
requirements (the
implementation of the
apprenticeship - WBL
of courses is defined
and regulated in the
current legislation)

Agree with
comment. No
recommendation
provided.

PT

The compliance of the
criteria 5 can help the
organizations to align
their objectives with
the policies defined
for VET, namely by
contributing to the
fulfilment of legal
requirements (the
implementation of the
apprenticeship - WBL
of courses is defined
and regulated in the
current legislation).

Agree with
comment. No
recommendation
provided.

22
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Proposed

the plan and the
learning agreement
ECTS recognition
(mobility).; In the
event of a problem,
action must be taken
as soon as possible.

credit recognition
mechanism such
as ECTS.

Country QC Comment/Rationale Recommendation Partner agreement
The use of
The use of equwale_nce
equivalence mechanisms such
i as ECTS helps to
mechanisms such as -
facilitate the
ECTS helps to o
o recognition and
facilitate the
ES All . development of Agree.
recognition and : :
development of |nternat|o_na| -
. . cooperative training
international activities and
gggsic;reaglve LY therefore should be
' used in different
criteria.
In our experience, the
recognized credits The procedures
and the must include the
18. Certification cor_respondlng time learning period
periods are not developed and the
ES and h di Agree.
Recognition omogeneous among | corresponding
the HVETS of the credit recognition
different countries in | mechanism such
Dual international as ECTS.
activities.
Learning outcomes _The Sl mu;t
e include the learning
_— must be specified as :
2. Definition of . . period developed
a function of time
SMART and the
ES . developed but the . Agree.
Learning . corresponding
i equivalence . =
Objectives L credit recognition
mechanism is not )
defined mechanism such
) as ECTS.
The monitoring of
tasks and time must
be consistent with the
learning agreement
(SMART Lgarnlng The criterion must
objectives).; In our , .
. include the learning
case, the academic eriod developed
12. Monitoring | tutor verifies that the gnd the P
ES of Student homework times are . Agree.
- ) . corresponding
Activities in accordance with

RECOMMENDATIONS
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Country QC Comment/Rationale “igpesEe : Partner agreement
Recommendation
A certification could Include as a
LSO AT measure indicator
based on the ECTS of
. : a method for
18. Certification |the curriculum allocatin
ES and developed g . Agree.
. ) . . transferable credits
Recognition internationally which |, ". )
. in international
could be recognized :
: . cooperative
as an international trainin
dual activity. 9.
There might be
scope to refer to
ECVET in some
sections; e.g.
section (18) on
‘Certification and
Cloud wished to Recognition’, which
check the way in says ‘Learning
which the QC would | outcomes need to
UK All be finalised. The be certified to be Agree
intent to create a able to be gree.
formal tool that could |transferable and
be developed into recognisable’),
ISO was explained. mentions briefly
Europass but
there’s no
reference to
ECVET as atool to
record and certify
credit for transfer
L AppQ lacks holiday
9. Estabhshmg' entitlement. Add Measurement
the Agreement; | AnnQ covers all other |indicator “holiday
Sl . ” Agree.
22. Establishing features of EFQEA entitlement” to
the Agreement andlqontams many AppQ QC 9.
additional features.
Different terminology
el Harmonize
Sl Al outcome (EFQEA) / : Agree.
. X terminology.
learning objective
(AppQ)
Add measurement
4. Definition of Trainings for ::éc;tjor o?rf?c?ss
Sl Standards for | g pervisors in Supportto Agree.
Placements institution Cont|nu|ng. tl‘alnl'ng
' for supervisors in
HVET institution”.

RECOMMENDATIONS



Country

QC

Comment/Rationale

Proposed
Recommendation

Partner agreement

1. Involvement
of Stakeholders
in Designing

Different levels (e.g.
national and regional
levels) involved

Sl ’ . Add to QC 1. Agree.
Learning functions clearly
Objectives defined and
adequately allocated.
“Financial and/or non-
financial support
should be envisaged,
particularly for micro-,
small and medium-
sized companies,
6. Capacity enabling cost-
S| building for effective Add cost-sharing Agree
SMEs apprenticeships for agreements. '
companies, taking
into account, when
appropriate, cost-
sharing arrangements
between employers
and public
authorities.”
. Is there recognition, | Add recognition
6. _Ca_lpacny or even award, for and award, for
Sl building for companies that companies that Agree.
SMEs provide quality provide quality
apprenticeships? apprenticeships.
14. Evaluation -
Tracking of
S of ~ |employment and Acclgiaduaie Agree.
Apprenticeships | career progression. LI )]
Companies are Add quality
£ Defniton of | Ut oY assurance |
Sl Placements inspections carried :Ezgeg;%r;? y Disagree.
out by independent bodigs

bodies.

RECOMMENDATIONS
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QC! 1 - Involvement of Stakeholders in Designing Learning Outcomes

R? 1 - Establish and embed a sustainable structure on systemic level engaging all relevant
umbrella stakeholders’ representatives consulting and keeping records on regular basis
(authorities, employers, HVET institutions, students).

Government

Enable, promote,
and support
collaboration in
curriculum design

between employers,

HVET institutions
and students on
national, regional,
and local levels.

Take on board
stakeholders’
proposals for
needed systemic
changes.

Enable flexibility of
study programmes

to respond to the
demands in the
labour market.

Employers

Engage with HVET
institutions and
students in
curriculum design.

1 QC = ApprenticeshipQ quality criteria.

2 R = Recommendation.

HVET Associations

Engage with
employers and
students in
curriculum design.

Motivate HVET
institutions and
students to engage.

European
Commission

Map engagement.

Share practices at
European level.

Support member
states in promoting
interaction between
stakeholders.

RECOMMENDATIONS



QC 2 - Definition of SMART Learning Outcomes

R 2 - Create a clear and comprehensive overview of SMART learning outcomes specifying
learning outcomes in terms of knowledge, skills, competences, responsibility, and autonomy
(or behaviour).

Government Employers HVET Associations Europea_n
Commission
Develop, support Engage and Engage and Map development of

and update SMART  contribute to regular  contribute to regular SMART Learning
learning outcomes update overview of update overview of  Outcomes.

in terms of SMART learning SMART learning

knowledge, skills, outcomes. outcomes. Share practices at

competences, European level.

responsibility and Support HVET

autonomy (or institutions and Support member

behaviour). students to engage. states in developing
SMART Learning

Support HVET Outcomes.

institutions in
adopting new
approaches to
achieving SMART
learning outcomes.

RECOMMENDATIONS
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QC 3 - Transparency

R 3 — Standards for apprenticeship requirements and assessment of learning outcomes are

publicly available.

Government

Develop, monitor
and update
standards for
apprenticeship
requirements and
assessment of
learning outcomes
and ensure these
are publicly
available

Employers

Engage and
contribute to the
development and
update of standards
for apprenticeship
requirements and
assessment of
learning outcomes

Collaborate with
HVET institutions to
ensure that
standards for
apprenticeship
requirements are
met

HVET Associations

Engage and
contribute to the
development and
update of standards
for apprenticeship
requirements and
assessment of
learning outcomes

Support HVET
institutions and
students to engage.

Support HVET
institutions and
employers to meet
standards for
apprenticeship
requirements and
assessment of
learning outcomes.

European
Commission

Map apprenticeship
requirements and
assessment of
learning outcomes.

Share practices at
European level.

RECOMMENDATIONS



QC 4 - Definition of Standards for Placements

R 4 — Create common standards, criteria and conditions for apprenticeships.

Government

Create common
standards and
criteria to award
apprenticeship
placements to
companies.

Create common
requirements to
award
apprenticeship
supervisors and
mentors.

Establish
recognition and
progression path for
apprenticeship
supervisors.

Establish
recognition and
progression path for
apprenticeship
mentors.

RECOMMENDATIONS

Employers

Define
requirements/profile
for the
apprenticeship
mentor position.

Enable continuous
training for
apprenticeship
mentors.

Systemize mentor’s
workload.

European

HVET Associations .
Commission

Define
requirements/profile
for the
apprenticeship
supervisor position.

Create continuous
training possibilities
for apprenticeship
supervisors and
mentors.

Systemize
supervisor’'s
workload.

29
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QC 5 - Identification (finding) of Placement-Positions

R 5 — Ensure constant promotion of apprenticeships.

Government

Provide systemic
and regular
incentives and
support for
employers offering
apprenticeships.

Employers

Check incentives
and support offered
by government and
HVET institutions.

HVET Associations

Promote and
advertise
apprenticeship
advantages.

Offer support for
employers offering
apprenticeships.

Organise/career
open days for
employers and
students for possible
matching.

European

Commission

RECOMMENDATIONS



QC 6 - Capacity Building for SMEs

R 6 — Create supporting systems to build capacity in SMEs for apprenticeships.

Government

Create recognition
and award
possibilities for
mentors.

RECOMMENDATIONS

Employers

Engage in capacity
building events
provided by HVET
institutions.

European

HVET Associations .
Commission

Prepare information
and supporting
materials and
events for
employers and
mentors’ capacity
building.

31
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QC 7 - Management of Placement-Supply-Database

R 7 — Create systems that support the management of apprenticeships by matching

apprentices with placements

Government

Collect metadata
indicating trends
and gaps in the
labour market and
the need for study
programmes
adaptation and to
direct investment
and support.

Employers

Collect metadata
indicating trends
and gaps in the
labour market in
terms of labour and
skills shortages

HVET Associations

Collect metadata
indicating trends
and gaps in the
labour market and
the need for study
programmes
adaptation.

European
Commission

Collect metadata
indicating trends
and gaps in the
labour market to
direct investment
and support.

RECOMMENDATIONS



QC 8 - Data Protection

R 8 — Ensure data protection prior to, throughout and after the apprenticeship

Government

Enable, promote,
and support
collaboration
between employers
and HVET
institutions on data
protection

Monitor
implementation of
data protection
measures

RECOMMENDATIONS

Employers

Collaborate with
HVET institutions on
developing robust
data protection
mechanisms

European

HVET Associations .
Commission

Collaborate with
employers on
developing robust
data protection
mechanisms

33
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QC 9 - Establishing the Agreement

R 9 — Develop an agreement between stakeholders that outlines the responsibilities of each

stakeholder

Government

Enable, promote,
and support
collaboration
between employers,
HVET institutions
and students on
developing model
contracts outlining
the responsibilities
of each stakeholder
during the
apprenticeship

Employers

Collaborate with
HVET associations
and institutions on
developing model
contracts outlining
the responsibilities
of each stakeholder
during the
apprenticeship

HVET Associations

Collaborate with
employers on
developing model
contracts outlining
the responsibilities
of each stakeholder
during the
apprenticeship

European
Commission

RECOMMENDATIONS



QC 10 - Matching Apprentices' to Placements

R 10 — Develop and maintain a list of suitable available placements

Government

Enable, promote,
and support
collaboration
between employers
and HVET
institutions in
developing effective
mechanisms to
match apprentices
to placements at
national, regional,
and local levels.

RECOMMENDATIONS

Employers

Collaborate with
HVET Associations
and HVET
institutions in
providing
information on
available
apprenticeship
placements

HVET Associations

Collaborate with
employers in
providing
information on
required
apprenticeship
placements

European
Commission

Map effective
mechanisms for
matching
apprenticeships to
placements.

Share practices at
European level.
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QC 11 - Monitoring of SMEs Activities

R 11 — Monitor the implementation of the apprenticeship at the SME to foster continuous
improvement

European

HVET Associations Commission

Government Employers

Enable, promote, Collaborate with Collaborate with Map effective

36

and support HVET institutions in  employers in mechanisms and
collaboration developing suitable  developing suitable  tools for monitoring
between employers  monitoring monitoring apprenticeships

and HVET
institutions in
developing effective
monitoring
mechanisms and
tools

mechanisms and
tools

Appoint mentor for
monitoring each
apprenticeship

mechanisms and
tools

Appoint supervisor
for monitoring each
apprenticeship

Share practices at
European level.

RECOMMENDATIONS



QC 12 - Monitoring of Apprentices Activities

R 12 - Monitor the activities of the apprentice to foster continuous improvement

Government

Enable, promote,
and support
collaboration
between employers
and HVET
institutions in
developing effective
monitoring
mechanisms and
tools

RECOMMENDATIONS

Employers

Collaborate with
HVET institutions in
developing suitable
monitoring
mechanisms and
tools

Appoint mentor for
monitoring the
apprentice

HVET Associations

Collaborate with
employers in
developing suitable
monitoring
mechanisms and
tools

Appoint supervisor
for monitoring the
apprentice

European
Commission

Map effective
mechanisms and
tools for monitoring
apprenticeships

Share practices at
European level.
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QC 13 - User Support and Issue Resolution

R 13 — Create a helpdesk as a contact point for technical difficulties

Government

Employers

HVET Associations

Create a helpdesk
for technical
difficulties and
ensure information
and contact details
are easily
accessible

Develop information
material related to
resolving technical
issues

European

Commission

RECOMMENDATIONS



QC 14 - Evaluation of Apprenticeships

R 14 — Develop robust evaluation mechanisms of apprenticeships to aid assessment and
foster continuous improvement

Government

Create common
standards and
criteria for the
evaluation of
apprenticeships

Enable, promote,
and support
collaboration
between employers
and HVET
institutions in
developing and
implementing
standards and
criteria

Support graduate
tracking of
apprentices

RECOMMENDATIONS

Employers

Ensure consistent
implementation of
evaluation
mechanisms of the
apprenticeship by
employer

HVET Associations

Ensure consistent
implementation of
evaluation
mechanisms of the
apprenticeship by
employer

Ensure monitoring
of apprentices after
graduation
(graduate tracking)

European
Commission

Map effective
mechanisms for
evaluating
apprenticeships and
graduate tracking

Share practices at
European level.
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QC 15 - Assessment Design

R 15 — Develop formal and informal assessment designs that illustrate learning development

Government

Employers

Collaborate with the
HVET institution in
drawing up the
assessment design
and templates in line
with SMART
Learning Outcomes

Collaborate with
HVET institutions in
drawing up
assessment criteria
and rubric in line
with SMART
Learning Outcomes

HVET Associations

Collaborate with
employers in
drawing up the
assessment design
and templates in line
with SMART
Learning Outcomes

Collaborate with
employers in
drawing up
assessment criteria
and rubric in line
with SMART
Learning Outcomes

European
Commission

RECOMMENDATIONS



QC 16 - Performing and Monitoring the Assessment

R 16 — Consistent implementation and monitoring of the assessment

Government

RECOMMENDATIONS

Employers

Collaborate with
HVET institutions on
the consistent
implementation and
monitoring of the
implementation of
the assessment
process and criteria

Provide training to
mentors and other
staff involved by the
placement provider
in the assessment
process on how to
implement
assessment
processes
consistently

HVET Associations

Collaborate with
placement provider
on the consistent
implementation and
monitoring of the
implementation of
the assessment
process and criteria

Provide training to
supervisors and
other staff involved
at the HVET
institution in the
assessment process
on how to
implement
assessment
processes
consistently

European
Commission

41
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QC 17 — Grading

R 17 — Develop a standardized grading system

Government

Employers

Collaborate with
HVET institutions on
the development,
consistent
implementation and
monitoring of a
standardised
grading system

Provide training to
staff involved in the
grading process
from the placement
provider on how to
consistently
implement the
grading system

HVET Associations

Collaborate with
placement providers
on the development,
consistent
implementation and
monitoring of a
standardised
grading system

Provide training to
staff involved in the
grading process
from the HVET
institution on how to
consistently
implement the
grading system

European

Commission

RECOMMENDATIONS



QC 18 - Certification and Recognition

R 18 — Use ECTS to facilitate the recognition and development of international cooperative
training activities

Government

Enable, promote,
and support the use
of ECTS in
apprenticeships to
foster certification
and recognition

Support employers,
HVET institutions
and students in
applying ECTS to
apprenticeships

Support HVET
institutions and
students in
developing
mechanisms and
tools for the
recognition of prior
learning

RECOMMENDATIONS

Employers

Collaborate with
HVET institutions
and students on
applying ECTS to
apprenticeships

Collaborate with
HVET institutions
and students in
developing
mechanisms for the
recognition of prior
learning

Collaborate with
HVET institutions in
issuing an
apprenticeship
supplement
documenting the
learning that has
taken place in line
with SMART
Learning Outcomes

HVET Associations

Collaborate with
employers and
students on applying
ECTS to
apprenticeships

Collaborate with
employers and
students in
developing
mechanisms for the
recognition of prior
learning

Collaborate with
employers in issuing
an apprenticeship
supplement
documenting the
learning that has
taken place in line
with SMART
Learning Outcomes

European
Commission

Map the use of
ECTS in
apprenticeships

Share practices at
European level.

43



44

QC 19 - Complaints and Appeals

R 19 — Develop robust policies and procedures for dealing with complaints and appeals

Government

Employers

Collaborate with
HVET institutions
and students in
developing,
implementing and
monitoring policies
and procedures for
dealing with
complaints and
appeals

Provide training to
mentors on how to
deal with complaints
and appeals

Ensure policies and
procedures are
transparent and
information easily
available to
apprentices

HVET Associations

Collaborate with
employers and
students in
developing,
implementing and
monitoring policies
and procedures for
dealing with
complaints and
appeals

Provide training to
supervisors on how
to deal with
complaints and
appeals

Ensure policies and
procedures are
transparent and
information easily
available to
apprentices

European
Commission

RECOMMENDATIONS



QC 20 - Preparation for the Apprenticeship

R 20 — Ensure all necessary documentary information is in place before the commencement
of the apprenticeship

European

Government Employers HVET Associations Commission

Develop policies
and procedures
regarding
documentary
evidence to be in
place before
commencement of
the apprenticeship

Provide training to
mentors and other
relevant staff
involved in the
preparation of the
apprenticeship in
drawing up required
documentation

Ensure information
is transparent, easily
accessible and easy
to understand for
apprentices

RECOMMENDATIONS
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QC 21 - Identifying Mentors

R 21 - Identify and train mentors for apprenticeships

Government

Employers HVET Associations
Develop a profile of  Collaborate with
apprenticeship employers on the
mentors expectations

towards mentors,
Promote mentorship  supervisors and
among employers other staff involved
in implementing the
Provide training for ~ apprenticeship
mentors to fulfil their
role effectively

Collaborate with
HVET institutions on
the expectations
towards mentors,
supervisors and
other staff involved
in implementing the
apprenticeship

European
Commission

RECOMMENDATIONS



QC 22 - Establishing the Agreement

R 22 - Develop policies and procedures for drawing up an apprenticeship agreement that
meets the needs of all stakeholders involved

Government

Enable, promote,
and support
collaboration
between employers,
HVET institutions
and students in
developing
apprenticeship
agreements that
meet the needs of
all stakeholders

RECOMMENDATIONS

Employers

Develop and
implement policies
and procedures on
drawing up an
apprenticeship
agreement together
with HVET
institutions and
students that meet
the needs of all
stakeholders

European

HVET Associations Commission

Develop and
implement policies
and procedures on
drawing up an
apprenticeship
agreement together
with employers and
students that meet
the needs of all
stakeholders

a7



QC 23 - Matching Apprentices’ with Placements

R 23 — Ensure that apprenticeship placements meet the needs of all stakeholders involved
including knowledge, skills and competences of the apprentice prior to the placement, learning
outcomes of the apprenticeship and link to the curriculum

European

HVET Associations P
Commission

Government Employers

48

Enable, promote,
and support
collaboration
between employers,
HVET institutions
and students in
drawing up a
learning agreement

Collaborate with
HVET institutions
and students in in
drawing up a
learning agreement
that outlines the
work experience to
be attained through
the apprenticeship
based on SMART
Learning Outcomes
and its link to the
curriculum

Collaborate with
employers and
students in in
drawing up a
learning agreement
that outlines the
work experience to
be attained through
the apprenticeship
based on SMART
Learning Outcomes
and its link to the
curriculum

RECOMMENDATIONS



QC 24 - Conditions of the Apprenticeship

R 24 — Ensure conditions of the apprenticeship are transparent and documented including
defined time of work, salary, crisis management, work place, learning outcomes, mentor,
communication, work plan and a clear link to the curriculum

Government

RECOMMENDATIONS

Employers

Collaborate with
HVET institutions
and students in in
drawing up an
apprenticeship
agreement that
outlines the
conditions of the
apprenticeship

European

HVET Associations P
Commission

Collaborate with
HVET institutions
and students in in
drawing up an
apprenticeship
agreement that
outlines the
conditions of the
apprenticeship

49
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QC 25 - Integration of the Apprentice

R 25 — Provide induction for the apprentice

Government

Employers

Collaborate with
HVET institutions,
mentors and
supervisors in
developing an
induction
programme for the
apprentice

Train mentors and
all staff involved at
the placement
provider on how to
deliver the induction
programme

HVET Associations

Collaborate with
employers, mentors
and supervisors in
preparing
apprentices for the
apprenticeship

Train supervisors
and all staff involved
at the HVET
institution in
supporting
apprentices in
preparation,
implementation and
follow-up of the
apprenticeship

European

Commission

RECOMMENDATIONS



QC 26 — Mentoring

R 26 — Empower mentors in supporting apprentices throughout the apprenticeship

Government Employers HVET Associations Europea_n
Commission
Develop policies Develop policies
and procedures on and procedures on
implementation, implementation,
monitoring and monitoring and
evaluation of the evaluation of the
work of mentors in work of mentors in
collaboration with collaboration with
HVET institutions employers

Provide continuous
support and training
to mentors

RECOMMENDATIONS



QC 27 - Records of Apprenticeships

R 27 — Maintain adequate records of the apprenticeship

Government Employers HVET Associations Europea_n
Commission
Create common Ensure consistent Ensure consistent
policies and implementation of implementation of
standards for the policies and the policies and

records to be kept of standards of record  standards of record
apprenticeships in retention regarding retention regarding

consultation with the apprenticeship the apprenticeship
employers and in line with Data in line with Data
HVET institutions in  Protection Protection

line with Data regulations and regulations and
Protection consultation with consultation with
regulations HVET institutions employers

RECOMMENDATIONS



QC 28 - Assessment of Learning

R 28 — Develop adequate formal and informal assessment methods to ensure attainment of

the SMART Learning Outcomes

Government

Enable, promote,
and support
collaboration
between employers
and HVET
institutions in
developing
adequate
assessment
methods

RECOMMENDATIONS

Employers

Collaborate with
HVET institutions in
developing formal
and informal
assessment
methods that
measure attainment
of the SMART
Learning Outcomes
and are suited to the
apprenticeship in
guestion

Clearly outline the
roles of individuals
involved in the
assessment process

Provide training to
relevant staff at the
placement provider
involved in the
assessment to
ensure consistent
implementation

HVET Associations

Collaborate with
employers in
developing formal
and informal
assessment
methods that
measure attainment
of the SMART
Learning Outcomes
and are suited to the
apprenticeship in
guestion

Clearly outline the
roles of individuals
involved in the
assessment process

Support placement
providers in
providing training to
relevant staff at the
placement provider
involved in the
assessment to
ensure consistent
implementation

European
Commission

53



54

QC 29 - Evaluation of Process

R 29 — Develop continuous evaluation mechanisms that foster quality improvement

Government

Employers

Develop effective,
continuous
evaluation
mechanisms that
contribute to quality
improvement
throughout the
apprenticeship in
close consultation
with HVET
institutions

Provide training to
mentors and
relevant staff at the
placement provider
to implement the
evaluation
mechanisms

European

HVET Associations .
Commission

Develop effective,
continuous
evaluation
mechanisms that
contribute to quality
improvement
throughout the
apprenticeship in
close consultation
with employers

RECOMMENDATIONS



QC 30 - Quality Management Procedures

R 30 — Develop robust quality management policies and procedures for the effective
implementation of the apprenticeship

Government

Support employers,
HVET institutions
and students in
developing and
implementing robust
quality management
policies and
procedures

RECOMMENDATIONS

Employers

Collaborate with
HVET institutions
and students in
developing,
implementing and
monitoring quality
management
policies and
procedures

Provide training to
all staff involved at
placement providers
in implementing the
guality management
policies and
procedures

Ensure policies and
procedures are
transparent and
information easily
available to
apprentices

HVET Associations

Collaborate with
employers and
students in
developing,
implementing and
monitoring quality
management
policies and
procedures

Provide training to
all staff involved in
the HVET institution
in implementing the
guality management
policies and
procedures

Ensure policies and
procedures are
transparent and
information easily
available to
apprentices

European
Commission

Map quality
management
procedures in
apprenticeships

Share practices at
European level.

55



56

5 References

Association HVC (2017). APPRENTICESHIPQ. Accessed at: https://www.skupnost-
vss.si/en/apprenticeshipa/

Atack, Patrick (2020). What is the European Credit Transfer System (ECTS)?. Accessed at:
https://www.study.eu/article/what-is-the-ects-european-credit-transfer-and-
accumulation-system

Cedefop (2020a). European credit system for vocational education and training (ECVET).
Accessed at: https://www.cedefop.europa.eu/en/events-and-
projects/projects/european-credit-system-vocational-education-and-training-ecvet

Cedefop  (2020b). European qualifications framework (EQF). Accessed at:
https://www.cedefop.europa.eu/en/events-and-projects/projects/european-
qualifications-framework-egf

Commission Spokesperson's Service (2017). European Framework for Quality and Effective
Apprenticeships: Questions and Answers. Accessed at:
https://ec.europa.eu/commission/presscorner/detail/len/MEMO 17 3586

Communication department of the European Commission (2020a). Description of the eight
EQF levels. Accessed at: https://europa.eu/europass/sl/description-eight-eqgf-levels

Communication department of the European Commission (2020b). European Credit Transfer
and Accumulation System (ECTS). Accessed at:
https://ec.europa.eu/education/resources-and-tools/european-credit-transfer-and-
accumulation-system-ects _en

Communication department of the European Commission (2020c). Diploma Supplement.
Accessed at: https://ec.europa.eu/education/diploma-supplement en

Council Recommendation of 15 March 2018 on a European Framework for Quality and
Effective Apprenticeships OJ C 153, 2.5.2018, p. 1-6ENQA, ESU, EUA, EURASHE,
El, BUSINESSEUROPE and EQUAR (2015). Standards and Guidelines for Quality
Assurance in the European Higher Education Area (ESG). Brussels, Belgium.
Accessed at: https://enga.eu/wp-content/uploads/2015/11/ESG_2015.pdf

EQAVET (2020a). Mission. Accessed at: https://www.egavet.eu/About-Us/Mission

European Commission (2017). High-performance apprenticeships & work-based learning - 20
guiding  principles.  Accessed at: https://op.europa.eu/en/publication-detail/-
/publication/8f010ea2-265b-11e7-ab65-01aa75ed71al/language-en/format-
PDF/source-63634090#

REFERENCES


https://www.skupnost-vss.si/en/apprenticeshipq/
https://www.skupnost-vss.si/en/apprenticeshipq/
https://www.study.eu/article/what-is-the-ects-european-credit-transfer-and-accumulation-system
https://www.study.eu/article/what-is-the-ects-european-credit-transfer-and-accumulation-system
https://www.cedefop.europa.eu/en/events-and-projects/projects/european-credit-system-vocational-education-and-training-ecvet
https://www.cedefop.europa.eu/en/events-and-projects/projects/european-credit-system-vocational-education-and-training-ecvet
https://www.cedefop.europa.eu/en/events-and-projects/projects/european-qualifications-framework-eqf
https://www.cedefop.europa.eu/en/events-and-projects/projects/european-qualifications-framework-eqf
https://ec.europa.eu/commission/presscorner/detail/en/MEMO_17_3586
https://europa.eu/europass/sl/description-eight-eqf-levels
https://ec.europa.eu/education/resources-and-tools/european-credit-transfer-and-accumulation-system-ects_en
https://ec.europa.eu/education/resources-and-tools/european-credit-transfer-and-accumulation-system-ects_en
https://ec.europa.eu/education/diploma-supplement_en
https://enqa.eu/wp-content/uploads/2015/11/ESG_2015.pdf
https://www.eqavet.eu/About-Us/Mission
https://op.europa.eu/en/publication-detail/-/publication/8f010ea2-265b-11e7-ab65-01aa75ed71a1/language-en/format-PDF/source-63634090
https://op.europa.eu/en/publication-detail/-/publication/8f010ea2-265b-11e7-ab65-01aa75ed71a1/language-en/format-PDF/source-63634090
https://op.europa.eu/en/publication-detail/-/publication/8f010ea2-265b-11e7-ab65-01aa75ed71a1/language-en/format-PDF/source-63634090

Inter-agency Group on Technical and Vocational Education and Training (2017). Investing in
work-based learning. Accessed at:
http://unesdoc.unesco.org/images/0026/002606/260677E.pdf

IPQ/CT 187 (2020). Plano de Atividades 2020. IPQ intranet document.

ISO (2012). The ISO Survey 2012. Accessed at:
https://isotc.iso.org/livelink/livelink?func=I1&objld=18808108&o0bjAction=0Open&nexturl
=%2Flivelink%2Flivelink%3Ffunc%3DII%260bjld%3D21413346%260bjAction%3Dbro
wse%26viewType%3D1

ISO (2013). ISO/TMB Resolution 101/2013: Establishing PC 288 on Educational organizations
management systems - Requirements with guidance for use. 1ISO intranet document.

ISO (2013b). The ISO Survey 2013. Accessed at:
https://isotc.iso.org/livelink/livelink?func=I1&objld=18808108&0bjAction=0Open&nexturl
=%2Flivelink%2Flivelink%3Ffunc%3DIl%260bjld%3D21413346%260bjAction%3Dbro
wse%26viewType%3D1

ISO (2014). The ISO Survey 2014. Accessed at:
https://isotc.iso.org/livelink/livelink?func=I1&objld=18808108&objAction=0Open&nexturl
=%2Flivelink%2Flivelink%3Ffunc%3DII%260bjld%3D21413346%260bjAction%3Dbro
wse%26viewType%3D1

ISO (2018a). Educational organization management systems. In ISO 21001 Briefing Notes.
Accessed at:
https://www.iso.org/files/live/sites/isoorg/files/developing_standards/docs/en/ISO 210
01 Briefing Notes.pdf

ISO (2018b). ISO 21001:2018 Educational organizations — Management systems for
educational organizations — Requirements with guidance for use - Abstract. Accessed
at: https://www.iso.org/standard/66266.html

ISO (2018c). ISO 21001:2018 Educational organizations — Management systems for
educational organizations — Requirements with guidance for use. ISO: Geneva.

OECD (2018). Seven Questions about Apprenticeships: Answers from International
Experience. OECD Reviews of Vocational Education and Training, OECD Publishing,
Paris. Accessed at: https://doi.org/10.1787/9789264306486-en

ApprenticeshipQ Consortium (2020). Managing apprenticeships quality. Accessed at:
https://apprenticeshipqg.eu/about-the-project/

Topolovec, Mihael (2018). European Framework for Quality and Effective Apprenticeships.
Accessed at: https://ec.europa.eu/esf/transnationality/content/european-framework-
quality-and-effective-apprenticeships

REFERENCES

57


http://unesdoc.unesco.org/images/0026/002606/260677E.pdf
https://isotc.iso.org/livelink/livelink?func=ll&objId=18808108&objAction=Open&nexturl=%2Flivelink%2Flivelink%3Ffunc%3Dll%26objId%3D21413346%26objAction%3Dbrowse%26viewType%3D1
https://isotc.iso.org/livelink/livelink?func=ll&objId=18808108&objAction=Open&nexturl=%2Flivelink%2Flivelink%3Ffunc%3Dll%26objId%3D21413346%26objAction%3Dbrowse%26viewType%3D1
https://isotc.iso.org/livelink/livelink?func=ll&objId=18808108&objAction=Open&nexturl=%2Flivelink%2Flivelink%3Ffunc%3Dll%26objId%3D21413346%26objAction%3Dbrowse%26viewType%3D1
https://isotc.iso.org/livelink/livelink?func=ll&objId=18808108&objAction=Open&nexturl=%2Flivelink%2Flivelink%3Ffunc%3Dll%26objId%3D21413346%26objAction%3Dbrowse%26viewType%3D1
https://isotc.iso.org/livelink/livelink?func=ll&objId=18808108&objAction=Open&nexturl=%2Flivelink%2Flivelink%3Ffunc%3Dll%26objId%3D21413346%26objAction%3Dbrowse%26viewType%3D1
https://isotc.iso.org/livelink/livelink?func=ll&objId=18808108&objAction=Open&nexturl=%2Flivelink%2Flivelink%3Ffunc%3Dll%26objId%3D21413346%26objAction%3Dbrowse%26viewType%3D1
https://www.iso.org/files/live/sites/isoorg/files/developing_standards/docs/en/ISO_21001_Briefing_Notes.pdf
https://www.iso.org/files/live/sites/isoorg/files/developing_standards/docs/en/ISO_21001_Briefing_Notes.pdf
https://www.iso.org/standard/66266.html
https://doi.org/10.1787/9789264306486-en
https://apprenticeshipq.eu/about-the-project/
https://ec.europa.eu/esf/transnationality/content/european-framework-quality-and-effective-apprenticeships
https://ec.europa.eu/esf/transnationality/content/european-framework-quality-and-effective-apprenticeships

58

6 Annhexes

6.1 Annex I: Analysis of the tool ECVET

Table 1: ECVET relation with the ApprenticeshipQ Criteria

How it
relates
=iz
Section ApprenticeshipQ 2o = o .
Tool in ECVET Criteria 3 g é’ Description Recommendation
Sa| &
SE| ©
0o
No change to the AppQ criteria. ECVET
All All X ECVET is focussing on the learning is focussing on apprenticeships of the
outcomes rather than learning goals | EQF level 4, whereas ApprenticeshipQ
is focussing on the EQF levels 5 and 6.
1. Involvement of i
Stakeholders Both tools stress the |mportqnce of a
A > Definition of X shared understanding of defined
: learning outcomes.
ECVET Learning Objectives :
Both tools highlight the importance of
B 3. Transparency X transparency that all stakeholders are
on the same page.
9. Establishing the
c Agreement X In both tools, an agreement shall
. document the apprenticeship,
21. Identifying Mentors

ANNEXES



How it
relates
==
Section ApprenticeshipQ Lol » _ .
Tool in ECVET Criteria 3 g 2 Description Recommendation
Sa| &
SEl 8
OO
22. Establishing the including dates, learning outcomes,
Agreement tasks, work space, mentoring
17. Grading
27. Records of Both tools record, evaluate and
D Apprenticeships X document the learning
28. Assessment of O e
Learning
E 18. Certification and X In both tools, the learning outcomes
Recognition shall be validated and recognised.
ECVET stresses the importance of a
3. Transparency trusting relationship between all
stakeholders.
F 13. User Support and X In AppQ the importance of a
Issue Resolution relationship, the involvement of all
19. Complaints and stakeholders and the communication
Appeals between them is part of several QC.
ECVET encourages the initiation of a | Development of an ApprenticeshipQ
G All X ;
network to share your experience. network
H 2 ISt X Both tools are evaluating the process
Process
ECVET is describing learning
outcomes to highlight an orientation | Ng change to the AppQ criteria. ECVET
S Pt AT w |lowards the leaming products (asking | s focussing on apprenticeships of the
the question: what would a company | EQF level 4, whereas ApprenticeshipQ
spend money on it?). is focussing on the EQF levels 5 and 6.
AppQ is focussing on learning goals.
ANNEXES
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I
o
=

relates
==
Section ApprenticeshipQ Lo _ .
Tool in ECVET Criteria 3 g é Description Recommendation
53| §
SE| ©
OO
The German Qualifications
2. Definition of SMART Framework clearly formulates the
A : O X )
Learning Objectives vocational competence to act. A
strong focus should be placed here.
B 3. Transparency X Persc_mal skills are important to
mention here.
e Both tools highlight the importance of | It could be beneficial to document these
18. Certification and S o . )
F " X validation and recognition of the learning outcomes/goals in the new
Recognition .
learning goals/outcomes. Europass.
ECVET |All All ECVET is focussing on the
transferability of learning outcomes, in
X particular for mobility project.
Nevertheless this focus, the ECVET
criteria match the quality criteria quite
well.
All All Instead of presenting the criteria as a
X list, outline the quality criteria as a
process.
A 1. Involvement of ECVET is a lot shorter and does not
Stakeholders encompass as many quality criteria
x |as the AppQ.
2. Definition of Nevertheless, the EQF focus is
Learning Objectives different (4 vs. 5 and 6), therefore, no
change is needed.
Cand 9. Establishing the ECVET is focussing on competences | Add a MI documenting the
Agreement X gained during the apprentice. competences, an apprentice had before
D 21. Identifying Mentors the apprenticeships, which

ANNEXES



How it
relates
. . . > =
Tool ir?eE%I\?IQT Apprgl‘r\it;gﬁzhpo E % ,,:L:J Description Recommendation
5= 5
=E| S
OO
22. Establishing the competences he or she should gain
Agreement during the apprenticeship and which
17. Grading competences were gained after
completing the apprenticeship.
27. Records of
Apprenticeships
28. Assessment of
Learning
E 18. Certification and ECVET stresses the importance of To validate the learning goals a Ml
Recognition documenting the learning outcomes | about comparing the targeted learning
X and competences gained. goals and achieved learning outcomes
as well as competences could be
added.
All All Is the learning during the Adding a practice — theory transfer.
X apprenticeship somehow embedded
into the learning at the educational
institution?
ANNEXES
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6.2 Annex Il: Analysis of the tool EQF

Table 2: EQF relation with the ApprenticeshipQ Criteria

How it
relates
. ApprenticeshipQ E’ % = oL .
(&)
Tool Section Criteria 3 g = Description Recommendation
22 5
s&|l ©
Oo
s This indicator may be difficult to measure.
EQF All 200 X RIS SEIE ATl Criteria for a robust institutional and
and regulatory framework?
regulatory framework?
Does a communication structure Important point — but again: may be difficult
(...) exist, including: positive, to measure. If possible, suggest to further
EQF All 21| X trusting relationship (...) quick define (e.g. what is a quick response time,
response time (..) student feels how is it being assessed that a student
supported by the mentor feels supported by his/her mentor?)
General comment:
Next Criteria (HVET- .
EQF All HEis) X Teaching Staff Profile
1. Education
2. Professional experience
Next Criteria (Joint General comment: The Mentors will have
Training and certification of the main responsibility for the QA in the SMEs
EQF All HVET- HEIS and X ; e X
SMS) Mentors and as such _V\_/lll n_eed formal training and if
possible certification by the HEIs

ANNEXES



6.3 Annex lll: Analysis of the tool ESG

Table 3: ESG relation with the ApprenticeshipQ Criteria

How it relates
_— 25 ”
Tool Section Apprgr;ittlgreighpo = g é Description Recommendation
= =
c g 8
Qo
0o
Quality Apprentices at HVETs
The guidelines in ESG 1.1 establish that “The policy
1 Involvement of [for quality a_lssurance] translates into practice through
S.takehol ders in . a variety qf.mte.rnal quality assurance processes that
ESG ESG 1.2 Designing Learning Inline allow participation across the institution...The quality | -
Objectives assurance policy also covers any elements of an
institution’s activities that are subcontracted to or
carried out by other parties.”
The design of the Learning Outcomes is covered in
__ ESG 1.2 Design and approval of programmes. ESG
ESG ESG 1.2 Eé?a(ra;ﬂgocr)]b?;csti'\\feAsRT Inline 1.2 and criterium 2 are in line with the design of -
SMART learning objectives, although the ESG is not
so explicit in the definition of the objectives.
ESG 1.8 is related to the communication of the
information on the study programme “Institution
ESG ESG 1.8 3.Transparency Inline should publish information about their activities which | -
is clear, accurate, objective, up-to-date and readily
accessible.”
ESG 1.1 establishes that “The policy for QA
4.Definition of trans_lates into practice through a variety of ?n_tern_al
ESG ESG 1.1 S.tandards for Inline quality assurance processes that z_illow participation i
’ Placements across the institution...The QA policy also covers any
elements of an institution’s activities that are
subcontracted to or carried out by other parties.” this
ANNEXES
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Tool

Section

ApprenticeshipQ
Criteria

How it relates

Contribute /
Complement

Conflict

Description

Recommendation

means that the QA policy of PHEI should cover the
definition of standards for placements, involving all
stakeholders.

ESG

ESG 1.1
and 1.3

5.Identification
(finding) of
Placement-Positions

Inline

ESG 1.1 establishes that “The policy translates into
practice through a variety of internal QA processes
that allow participation across the institution...The QA
policy also covers any elements of an institution’s
activities that are subcontracted to or carried out by
other parties.” This means that Institutions QA policy
should cover the definition of standards for
placements, which should include the identification
(finding) of place-positions.

ESG 1.3 establishes that “Institutions should ensure
that the programmes are delivered in a way that
encourages students to take an active role in creating
the learning process”... so, the appropriate placement
position is important criteria to comply.

ESG

ESG 1.9

6.Capacity building for
SMEs

Inline

ESG 1.9 establishes that “Institutions should
periodically review their programmes to ensure that
they achieve the objectives set for them and to
respond to the needs of students and society...”, so
this reflection should assure the proper focus on the
employer's needs.

ESG

ESG 1.1

7.Management of
Placement-Supply-
Database

Inline

ESG 1.1 establish the procedures for information
management. Effective information management
about study programmes and other activities feed into
the internal quality assurance system.

ESG

ESG 1.1
and 1.7

8.Data Protection

Complement

ESG does not cover the actual approach to data
protection, however, any information management is
covered by ESG 1.1 and 1.7.

ANNEXES



How it relates
o e85 -
Tool Section APTETEEEET) 2 & = Description Recommendation
Criteria = 0 =
== S
Qo
0o
ESG i 2.Establishing the Complement This quality criterion can be related to ESG 1.3 butis |
greement out of ESG.
ESG 1.4 establishes that “Institutions should
consistently apply pre-defined and published
. regulations covering all phases of the student “life
ESG ESG 14 UL ST Inline cycle”, e.g. student admission, progression, -
to Placements e e .
recognition and certification”. So, this approach
should cover the assurance of the relevant student
placements.
ESG - 11-'\"0”“0_“’.‘9 &) Complement This quality criterium is actually out of ESG -
SMEs Activities '
This quality criterium is related to ESG 1.4 which
ESG ESG 1.4 12.Monitorir_19_ (_)f Inline states that “Institutions need to put ('n place both i
Student Activities processes and tools to collect, monitor and act on
information on student progression”.
This quality criterium is related to ESG 1.4 which
ESG ESG 14 13.User Suppprt and Inline states that “Institutions need to put {'n place both i
Issue Resolution processes and tools to collect, monitor and act on
information on student progression”.
ESG 1.9 establishes that “Institutions should
periodically review their programmes to ensure that
14.Evaluation of . they achieve the objectives set for them and to
3sic S Apprenticeships Ll respond to the needs of students and society...”, so |
this should assure the fair evaluation of
apprenticeships as well.
Comply with ESG 1.3 that states “Considering the
15.Assessment _ impon‘an_ce of asses_sment for the student_s’
ESG ESG 1.3 deéign Inline progression and their future careers, quality -
assurance processes for assessment take into
account the following:
ANNEXES
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Tool

Section

ApprenticeshipQ
Criteria

How it relates

Contribute /
Complement

Conflict

Description

-Assessors are familiar with existing testing and
examination methods and receive support in
developing their skills in this field;

-The criteria for and method of assessment, as well
as criteria for marking, are published in advance;

-The assessment allows students to demonstrate the
extent to which the intended learning outcomes have
been achieved. Students are given feedback, which,
if necessary, is linked to advising on the learning
process;

-Where possible, assessment is carried out by more
than one examiner;

-The regulations for assessment take into account
mitigating circumstances;

-Assessment is consistent, fairly applied to all
students and carried out in accordance with the
stated procedures;

-A formal procedure for student appeals is in place.”

Recommendation

ESG

16.Performing and
Monitoring the
Assessment

Complement

Out of ESG.

ESG

ESG 1.4
related

17.Grading

Complement

There is no specific mention to grading on the ESG,
but it can be related to the assessment.

ESG

ESG 1.4

18.Certification and
Recognition

Inline

ESG 1.4. states that “Institutions should consistently
apply pre-defined and published regulations covering
all phases of the student “life cycle”, e.qg. student
admission, progression, recognition and certification.”
and “Fair recognition of higher education
qualifications, periods of study and prior learning,
including the recognition of non-formal and informal

ANNEXES



How it relates
Tool Section pprenticeshipQ 2 & = Description Recommendation
Criteria 2 % =
c g 8
Qo
0o
learning, are essential components for ensuring the
students’ progress in their studies while promoting
mobility”. Graduation represents the final stage of the
students’ ‘life cycle.
ESG - IS Complement Out of ESG. -
Appeals
Quality Apprentices at SMEs
ESG 1.3 establishes that “Institutions should ensure
that the programmes are delivered in a way that
ESG ESG 1.3 20.Prepfirat|qn for the Inline encourages students”to take an active rple in creating |
Apprenticeship the learning process”... so, the appropriate and
properly prepared placement is important criteria to
comply.
ESG 1.3 not directly applies for external stakeholders,
but it could be considered that for mentors could be
ESG ESG 1.3 21.ldentifying Mentors | Inline the same approach like applies for academic staff -
within the higher education institution, the student-
centred learning approach including.
ESG - e S Complements Out of ESG. -
Agreement
ESG  |ESG1.4 |23:Matching Students |, See criterium 10. :
with Placements
. This criterium
ESG ESG 14 24.Con(_1|t|on§ LA Inline See criterium 20. might be included
apprenticeship L
in criterium 20.
25 Intearation of the The student should be the main focus of the
ESG ESG 1.3 -nteg Inline apprenticeship following the student-centred -
apprentice
approach.
ANNEXES
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How it relates

- 35 |
Tool Section Apprgrrlit!grei-zhpo = g é Description Recommendation
= =
s |G
0o
ESG 1.3 includes the relationship between students
ESG ESG 1.3 26.Mentoring Inline and teachers/mentors and describes the processes in | -
the apprentice place.
27 Records of _ ESG 1.4 states “Institutions need tq put in place both
ESG ESG 1.4 Ap.prenticeships Inline processes and tools to collect, monitor and act on -
information on student progression.”
Comply with ESG 1.3 that states “Considering the
28.Assessment of importan_ce of asses_sment for the student_s’
learning progression and their future careers, quallty
assurance processes for assessment take into
account the following:
- Assessors are familiar with existing testing and
examination methods and receive support in
developing their skills in this field,;
Also related to: - The_ cri_teria for an_d method of asse_ssment as well
' as criteria for marking are published in advance;
- The assessment allows students to demonstrate the
ESG ESG 13 11.Monitoring of Inline extent to yvhich the intended Iegrning outcomes h_ave i
SMEs Activities been achleveq. _Students are given feedback, which,
' if necessary, is linked to advice on the learning
process;
14.Evaluation of
Apprenticeships, and - Where possible, assessment is carried out by more
15.Assessment than one examiner;
design
- The regulations for assessment take into account
mitigating circumstances;
- Assessment is consistent, fairly applied to all
students and carried out in accordance with the
stated procedures;

68
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How it relates
o e85 -
Tool Section APTETEEEET) 2 & = Description Recommendation
Criteria 2 % =
= (@}
=t |8
0o
- A formal procedure for student appeals is in place.”
29.Evaluation of
process ESG 1.9 states that “Institutions should periodically
Also related to: review their programmes to ensure that they achieve
ESG ESG 1.9 11.Monitoring of Inline the objectives set for them and to respond to the -
SMESs Activities, needs of students and society...”, so this reflection
14.Evaluation of should assure the fair evaluation process.
Apprenticeships
ESG 1.1 establishes that “The policy for QA
translates into practice through a variety of internal
quality assurance processes that allow participation
30.Quiality across the institution...The QA policy also covers any
ESG ESG 1.1 Management Inline elements of an institution’s activities that are -
Procedures subcontracted to or carried out by other parties.” this
means that the QA policy of PHEI should cover the
definition of standards for placements, involving all
stakeholders.
Quality Apprentices at HVETs
As a general approach, the guidelines in ESG 1.1
Policy for Quality Assurance establish that “The policy
[for quality assurance] translates into practice through
a variety of internal quality assurance processes that
1. Involvement of allow participation across the institution...The quality
ESG ESG 1.1 Stakeholders in In line assurance policy also covers any elements of an i
and 1.2 Designing Learning institution’s activities that are subcontracted to or
Objectives carried out by other parties.” this would mean that the
quality assurance policy of the institution should cover
the designing of placements including their learning
objectives, involving all stakeholders. The design of
the Learning Outcomes is covered in ESG 1.2 Design
ANNEXES
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Tool

Section

ApprenticeshipQ
Criteria

How it relates

Contribute /
Complement

Conflict

Description

Recommendation

and approval of programmes. The guidelines in this
standard establish that “Programmes are designed
with overall programme objectives that are in line with
the institutional strategy; and have explicit intended
learning outcomes; are designed by involved students
and other stakeholders in the work; ...include well-
structured placement opportunities where
appropriate; ..." So, ESG 1.2 and criterium 1 are in
line regarding the involvement of stakeholders in
designing learning objectives, considering learning
objectives and learning outcomes as similar
concepts.

ESG

ESG 1.2

2.Definition of SMART
Learning Objectives

In line

As commented in the previous criterium, the design of
the Learning Outcomes is covered in ESG 1.2 Design
and approval of programmes. The guidelines in this
standard establish that “Programmes are designed
with overall programme objectives that are in line with
the institutional strategy; and have explicit intended
learning outcomes; are designed by involved students
and other stakeholders in the work; ...include well-
structured placement opportunities where
appropriate; ..." So ESG 1.2 and criterium 2 are in
line regarding the design of SMART learning
objectives, although the ESG are not so explicit in the
definition of the objectives.

ESG

ESF 1.3
and 1.8

3.Transparency

In line

The first one (1.3) more related with students,
learning objectives and their assessment “The criteria
for and method of assessment as well as criteria for
marking are published in advance”; and the second
one (1.8) more related with the communication of all
the information regarding the study programme
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ApprenticeshipQ
Criteria

How it relates

Description

Recommendation

“Institution should publish information about their
activities [including the programmes they offer and
the selection criteria for them, the intended learning
outcomes of these programmes, the qualifications
they award, the teaching, learning and assessment
procedures used, the pass rates and the learning
opportunities available to their students] which is
clear, accurate, objective, up-to date and readily
accessible.”

ESG

ESG 1.1
and 1.2,
but also
1.3,1.5
and 1.6

4 Definition of
Standards for
Placements

\d—'
c
JT) +—
S £ o
L0 =
s
(@]
=
og O
00O
In line

As a general approach, the guidelines in ESG 1.1
Policy for Quality Assurance establish that “The policy
[for quality assurance] translates into practice through
a variety of internal quality assurance processes that
allow participation across the institution...The quality
assurance policy also covers any elements of an
institution’s activities that are subcontracted to or
carried out by other parties.” this would mean that the
quality assurance policy of the institution should cover
the definition of standards for placements, involving
all stakeholders. ESG 1.2 Design and approval of
programmes includes the option to include in the
programmes “well-structured placement opportunities
[Placements include traineeships, internships and
other periods of the programme that are not spent in
the institution but that allow the student to gain
experience in an area related to their studies] where
appropriate”. In addition, when defining standards for
placements all the following standards should be
considered as well:
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ApprenticeshipQ
Criteria

How it relates

Contribute /
Complement

Conflict

Description

a. ESG 1.3 Student-centred learning, teaching and
assessment, when talking about learning objectives
and the learning process.

b. ESG 1.5 Teaching staff and ESG 1.6 Learning
resources and student support, when talking about
mentoring and supervision.

Recommendation

ESG

ESG 11

5.ldentification
(finding) of
Placement-Positions

In line

As commented before, and as a general approach,
the guidelines in ESG 1.1 Policy for Quality
Assurance establish that “The policy [for quality
assurance] translates into practice through a variety
of internal quality assurance processes that allow
participation across the institution...The quality
assurance policy also covers any elements of an
institution’s activities that are subcontracted to or
carried out by other parties.” this would mean that the
quality assurance policy of the institution should cover
the definition of standards for placements, which
should include the identification (finding) of place-
positions.

ESG

ESG 1.1,
13,15,
16,18

6.Capacity building for
SMEs

In line

The ESG would approach capacity building more as
the training of the mentors at the SMEs so we should
apply ESG 1.3 Student-centred learning, teaching
and assessment and ESG 1.5 Teaching staff when
dealing with “Assessors are familiar with existing
testing and examination methods and receive support
in developing their own skills in this field” and “Higher
education institutions have primary responsibility for
the quality of their staff and for providing them with a
supportive environment that allows them to carry out
their work effectively. Such an environment ... offers
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Complement

Conflict
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Recommendation

opportunities for and promotes the professional
development of teaching staff; ...". All of the above
considering that ESG 1.1 establishes that “The quality
assurance policy also covers any elements of an
institution’s activities that are subcontracted to or
carried out by other parties.” In addition, ESG 1.6
Learning resources and student support, also
establishes that “In delivering support services the
role of support and administrative staff is crucial and
therefore they need to be qualified and have
opportunities to develop their competences.”

Nevertheless, the criterium seems to be more
focused on the information and resources provided by
the institution to the SMEs. In this case, what the
criterium addresses would be covered by ESG 1.1
and 1.8.

ESG

ESG 1.1
and 1.7

7.Management of
Placement-Supply-
Database

In line

In this case, ESG 1.1 regarding the procedures for
managing the database and ESG 1.7 Information
management would apply, including that “Reliable
data is crucial for informed decision-making and for
knowing what is working well and what needs
attention. Effective processes to collect and analyse
information about study programmes and other
activities feed into the internal quality assurance
system.”

ESG

ESG 1.7

8.Data Protection

In line

The ESG do not explicitly include any comment
regarding data protection, nevertheless as a general
approach any information management is covered by
ESG 1.7 Information management.

ESG

ESG 11

9.Establishing the
Agreement

In line

There is no specific section in the ESG which applies
to this criterium, although ESG 1.1 which focuses on
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ApprenticeshipQ
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Contribute /
Complement

Conflict

Description

Recommendation

the policy for quality assurance, establishes that the
policy “supports the involvement of external
stakeholders in quality assurance” and “covers any
elements of an institution’s activities that are
subcontracted to or carried out by other parties.”

ESG

ESG 1.1,
1.7 and
1.8

10.Matching Students
to Placements

Related to
7.Management of
Placement-Supply-
Database

In line

In this case, ESG 1.1 regarding the procedures for
managing the database of students with their profiles
and the list of available placements and ESG 1.7
Information management would apply. In addition,
with regards to the information available for students,
ESG 1.8 would also apply.

- As this criterium
and criterium 7 are
quite related,
maybe there could
be just one of them
regarding
Matching students
with placements
which would cover
everything related
with matching the
right student to the
right placement.

ESG

ESG 1.7
and 1.9

11.Monitoring of
SMEs Activities

In line

This criterium would be covered by ESG 1.7
Information management, as there is a need to
collect, analyse and use relevant information for the
effective management of the SMEs activities and this
information should feed into the internal quality
assurance system. Moreover, it is important that
students and staff are involved in providing and
analysing information and planning follow-up
activities. In addition, ESG 1.9 On-going monitoring
and periodic review of programmes establishes that
“Institutions should monitor and periodically review
their programmes to ensure that they achieve the
objectives set for them and respond to the needs of
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How it relates
Tool Section Appren.t|0(-:_~sh|pQ = = 2 Description Recommendation
Criteria 2 % =
= (@}
e |6
0o
students and society. These reviews should lead to
continuous improvement of the programme. Any
action planned or taken as a result should be
communicated to all those concerned.” which would
apply as well to the activities performed at the SMEs.
12.Monitoring of This criterium is closely related with the previous one
Student Activities “11. Monitoring of SMEs Activities”, so ESG 1.7 and
1.9 should apply. As talking about student activities,
ESG 1.7 ESG 1.3 Student-centred learning, teaching and
and 1.9 assessment “The implementation of student-centred
ESG and also Closelv related to In line learning and teaching regularly evaluates and adjusts | -
1.3 and 1 Moxi toring of the modes of delivery and pedagogical methods” and
1.4 SMES Activit?es 1.4 Admission, recognition, progression and
certification “Institutions need to put in place both
processes and tools to collect, monitor and act on
information on student progression” would apply too.
The closest standard would be ESG 1.6 Learning
13.User Support and . resources .E}I’?d student support While it deals different
ESG ESG 1.6 Iséue Resolution In line kind of facilities and support services as IT -
infrastructures and it establishes that student should
be informed about the services available to them.
i\AEV&IL.]at'OU o See 11. Monitoring of SMEs Activities, in addition
pprenticeships . .
. ESG 1.1 covers the quality assurance system and its
ESG ESG 1.1 Relates to In line 2 ' ' . -
. procedures which the evaluation of apprenticeships
s[5 should be addressed
SMEs Activities '
Assessment is specifically addressed at ESG 1.3
15.Assessment _ SFudent-centred I_earnin_g, teqching and assessment
ESG ESG 1.3 d . In line with a whole section of its guidelines focusing on it: -
esign “ C )
Considering the importance of assessment for the
students’ progression and their future careers, quality
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assurance processes for assessment take into
account the following:

» Assessors are familiar with existing testing and
examination methods and receive support in
developing their own skills in this field;

* The criteria for and method of assessment as well
as criteria for marking are published in advance;

» The assessment allows students to demonstrate the
extent to which the intended learning outcomes have
been achieved. Students are given feedback, which,
if necessary, is linked to advice on the learning
process;

» Where possible, assessment is carried out by more
than one examiner;

* The regulations for assessment take into account
mitigating circumstances;

» Assessment is consistent, fairly applied to all
students and carried out in accordance with the
stated procedures;

* A formal procedure for student appeals is in place.”

ESG

ESG 1.3

16.Performing and
Monitoring the
Assessment

In line

See previous criterium.

ESG

17.Grading

In line

There is no specific mention to grading on the ESG,
but it should be related with the assessment.

ESG

ESG 1.4

18.Certification and
Recognition

In line

Recognition and certification issues are covered by
ESG 1.4. Student admission, progression, recognition
and certification where it is established that
“Institutions should consistently apply pre-defined and
published regulations covering all phases of the
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Conflict
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student “life cycle”, e.g. student admission,
progression, recognition and certification.”
Furthermore, the guidelines state “Fair recognition of
higher education qualifications, periods of study and
prior learning, including the recognition of non-formal
and informal learning, are essential components for
ensuring the students’ progress in their studies, while
promoting mobility. Appropriate recognition
procedures rely on:

* institutional practice for recognition being in line with
the principles of the Lisbon Recognition Convention;

* cooperation with other institutions, quality assurance
agencies and the national ENIC/NARIC centre with a
view to ensuring coherent recognition across the
country.

Graduation represents the culmination of the
students’ period of study. Students need to receive
documentation explaining the qualification gained,
including achieved learning outcomes and the
context, level, content and status of the studies that
were pursued and successfully completed.”

ESG

ESG 1.3

19.Complaints and
Appeals

In line

The ESG only include guidance regarding students’
complaints at ESG 1.3 Student-centred learning,
teaching and assessment when it is established that
“The implementation of student-centred learning and
teaching [...] has appropriate procedures for dealing
with students’ complaints.”

Quality Apprentices at SMEs
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How it relates

=2
. . Qo —
Tool Section Apprgrrlittlgr(-:i-zhpo = g § Description Recommendation
Eao =
s & O
0o
The ESG do not preview any specific guidance
regarding activities outside the institution but what is
20.Preparation for the . included at ESG 1.1 “The quality assurance policy i
3sic S8 Apprenticeship Lol also covers any elements of an institution’s activities
that are subcontracted to or carried out by other
parties.”
It could be considered that the same that applies for
ESG 1.3 academic staff inside the higher education institution
ESG and 1 5 21.ldentifying Mentors | In line (ESG 1.5), should apply to mentors at the SMEs -
' including the student-centred learning approach (ESG
1.3).
22 .Establishing the
Agreement
ESG ESG 1.1 Relates 1o In line See criterium 9. -
9.Establishing the
Agreement
23.Matching Students
ESG 1.1, with Placements
ESG 1.7 and Relates T In line See criterium 10. -
18 elates to
10.Matching Students
to Placements
24.Preparation for the
apprenticeshi
Be s This criterium
ESG ESG 1.1 Related t In line See criterium 20. might be included
claied to in criterium 20.
20.Preparation for the
Apprenticeship
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Tool Section pprenticeshipQ 2 & = Description Recommendation
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sE |G
0o
ESG 1.3 could in a very general way cover this
25.Integration of the . criterium as the student should be the focus of the
SIS S apprentice Lol apprenticeship following the spirit of the ESG witha |
student-centred approach.
As in the previous criterium ESG 1.3 which includes
ESG 1.3 the relationship between students and teachers (in
ESG i 26.Mentoring In line this case mentors) and the ESG 1.5, Teaching staff, |-
and 1.5 .
could apply in a very general way. Nevertheless, the
indicators focus more on the procedures in place.
The records would be covered at ESG 1.4 as
“Institutions need to put in place both processes and
tools to collect, monitor and act on information on
ESG 1.2 student progression.” The study programme design
. | 27.Records of . (ESG 1.2) could “include well-structured placement
ESG 1.4 and . : In line ” L |-
Apprenticeships opportunities where appropriate” although the specific
1.7 .
plan/schedule should be defined for each placement
and student and this information should feed into the
internal quality assurance system as established at
ESG 1.7 Information management.
28.Assessment of
learning
ESG 1.1, Related_ to:_ See criteria 15 regarding the assessment of the
ESG 1.3,1.7 11.Monitoring of In line student, and 11 and 14 regarding the evaluation of -
and 1.9 SMEs Activities, the process.
14.Evaluation of
Apprenticeships, and
15.Assessment
design
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£ |3
o g O
0o
29.Evaluation of
process
ESG 1.1, )
ESG 1.7 and Related. to.. In line See criteria 11 and 14. -
1.9 11.Monitoring of
SMEs Activities,
14.Evaluation of
Apprenticeships
ESG 1.1, |30.Quality
ESG 1.7 and Management In line See previous comments regarding ESG 1.1, 1.7, 1.9. |-
1.9 Procedures
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6.4 Annex IV: Analysis of the tool 1ISO 21001

Table 4: 1ISO 21001 relation with the ApprenticeshipQ Criteria

How it
relates
. ApprenticeshipQ ?9 % = L .
Tool Section o S g8 Description Recommendation
Criteria o 0| =
gl g
sElO
©o
R#1:
ISO A A x| The two documents use different Harmonize AppQ terminology with 1SO
21001:2018 terminology _21001 (anq also ISO 9(_)01) to facilitate
integrated implementation both at HEIs
and at SMEs.
The two documents address the same
HEl #1 subject and AppQ complements ISO
21001 as it has more prescriptive
8.3.2 Design | f requirements in this subject.
1SO and Inv?(vr(?n:ent o
21001:2018 | developmen Sl € _oders n 2 A
t planning RSl
Learning
Objectives
ISO 21001 users can use AppQ to fine
tune their practices.
The two documents address the same
8.3.4.3 HE| #2 subject and AppQ complements ISO
Curriculum 21001 as it has more prescriptive
ISO ) . S ;
. design and X requirements in this subject. NA
21001:2018 —
developmen | Definition of
t controls SMART Learning
Objectives
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How it

relates
ApprenticeshipQ o G| o
Tool Section PP Criteri P S5gl 8 Description Recommendation
riteria o o =
3| §
S E| S
0o
ISO 21001 users can use AppQ to fine
tune their practices.
4.2
Understandi
ng the
needs and | HEI #3
expectations
ISO of interested . The two documents address the same A
21001:2018 | parties subject with the same approach.
Transparency
8.3.5 Design
and
developmen
t outputs
The two documents address the same
8.2.2 subject and AppQ complements ISO
Communicat | HEI #4 21001 as it has more prescriptive
ing the requirements in this subject — and
ISO requirement X specifically addressing apprenticeships. NA
21001:2018 | s for the Definition of
educational | Standards for
products Placements
and services ISO 21001 users can use AppQ to fine
tune their practices.
8.4 Control The two documents address the same
ISO of externally HEI #5 X subject, but in very different ways. AppQ NA
21001:2018 | provided complements ISO 21001 as it has more
processes, prescriptive requirements in this subject —
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How it
relates
ApprenticeshipQ o G| o
Tool Section PP Criteri P S5gl 8 Description Recommendation
riteria o o =
=E 5
SElO
0o
products and specifically addressing
and services apprenticeships.
Identification
(finding) of
Placement-
Positions
ISO 21001 users can use AppQ to fine
tune their practices.
The two documents address the same
subject, but in very different ways. AppQ
HEI #6 complements ISO 21001 as it has more
prescriptive requirements in this subject —
1SO 79 and spepificajly addressing
21001:2018 | Competence 3 T S appiEniiseshipst AU
Capacity building
for placement
providers
ISO 21001 users can use AppQ to fine
tune their practices.
The two documents address the same
subject, but in very different ways. AppQ
75 HEI #7 complements ISO 21001 as it has more
ISO Documented | Management of X prescriptive requirements in this subject — | NA
21001:2018 information Placement-Supply- and specifically addressing
Database apprenticeships.
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How it

relates
ApprenticeshipQ o G| o
Tool Section PP Criteria P g g = Description Recommendation
=3l S
SElO
0o
ISO 21001 users can use AppQ to fine
tune their practices.
8.5.5 The two documents address the same
Protection HEI #8 subject, but in very different ways. ISO
and 21001 has much more prescriptive .
ISO transparenc X requirements in this subject. Develop the requirement further at
21001:2018 y of Data Protection AppQ, based on ISO 21001 example.
learners’ AppQ users can use I1SO 21001 to fine
data tune their practices
The two documents address the same
8.2.2 subject, but in very different ways. AppQ
Communicat HE| #9 complements ISO 21001 as it has more
ing the prescriptive requirements in this subject —
ISO requirement X and specifically addressing NA
21001:2018 | s for the apprenticeships.
educational | Establishing the
products Agreement
and services ISO 21001 users can use AppQ to fine
tune their practices.
8.2.2
i(f:}gm:gumcat The_ two doc_uments qddress the same
requirement subject, but in very different ways. AppQ
SO s for the HEI #10 Matching compl_em_ents ISQ 21001 as it _has more
21001:2018 | educational apprentices to X prescriptive requirements in this subject— | NA
: products Placements and spe_C|f|ca_IIy addressing
and services apprenticeships.
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relates
. ApprenticeshipQ E % = _— .
Tool Section o S g8 Description Recommendation
Criteria o o =
IENES
S E| S
0o
8.4 Control
of externally
provided ISO 21001 users can use AppQ to fine
processes, tune their practices.
products
and services
The two documents address the same
subject, but in very different ways. AppQ
complements ISO 21001 as it has more
HEI #11 o : > .
prescriptive requirements in this subject —
and specifically addressing
ISO 9.2 Internal : :
21001:2018 | audit _ X apprenticeships. NA
Monitoring of
placement
providers Activities
ISO 21001 users can use AppQ to fine
tune their practices.
The two documents address the same
74 subject, but in very different ways. AppQ
y : complements ISO 21001 as it has more
Communicat | HEI #12 - ; o .
ion prescriptive requirements in this subject —
1SO and specifically addressing
21001:2018 _ X apprenticeships. NA
Monitoring of
apprentice
Activities
ISO 21001 users can use AppQ to fine
tune their practices.
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How it

relates
. ApprenticeshipQ E G| o _— .
Tool Section Criteria 3 g H_% Description Recommendation
S35 S
S E| S
0o
The two documents address the same
subject, but in very different ways. AppQ
HEI #13 complements ISO 21001 as it has more
9.1.2.2 prescriptive requirements in this subject —
ISO Handling of X and specifically addressing NA
21001:2018 | complaints apprenticeships.
and appeals | User Support and
Issue Resolution
ISO 21001 users can use AppQ to fine
tune their practices.
The two documents address the same
subject, but in very different ways. AppQ
9.1.2 HE| #14 complements ISO 21001 as it has more
Satisfaction prescriptive requirements in this subject —
ISO of learners, X and specifically addressing NA
21001:2018 | other apprenticeships.
beneficiaries | Evaluation of
and staff Apprenticeships
ISO 21001 users can use AppQ to fine
tune their practices.
The two documents address the same
subject, but in very different ways. AppQ
8.3.4.4 HEI #15 complements ISO 21001 as it has more
Summative prescriptive requirements in this subject —
ISO assessment X and specifically addressing NA
21001:2018 | design and apprenticeships.
developmen | Assessment
t controls design
ISO 21001 users can use AppQ to fine
tune their practices. NA
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relates
ApprenticeshipQ 28| . o .
Tool Section pprenticeship S gl 8 Description Recommendation
Criteria Qo ol =
S35 S
S E| S
0o
8514 The_ two doc_uments gddress the same
Summative | HEI #16 subject, but in very different ways. ISO
— 21091 has muph more p_rescrlptlve
requirements in this subject.
Performing and
Monitoring the
Assessment
8.5.2
Identification AppQ users can use ISO 21001 to fine i
ISO and X tune their practices Develop the requirements further at
21001:2018 traceability AppQ, based on ISO 21001 example.
8.5.5
Protection
and
transparenc
y of
learners’
data
The two documents address the same
HE| #17 subject and AppQ complements ISO
8.5.1.4 21001 as it has more prescriptive
ISO Summative X requirements in this subject. NA
21001:2018 2
assessment | Grading
ISO 21001 users can use AppQ to fine
tune their practices.
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How it

relates
ApprenticeshipQ o G| o
Tool Section pprenticeship S gl 8 Description Recommendation
Criteria Qo ol =
S35 S
SElO
0o
The two documents address the same
subject and they complement each other
HEI #18 as both have more prescriptive
requirements than the other in different
8.5.1.5 aspects.
ISO Recognition | Certification and X Develop the requirement further at
21001:2018 | of assessed | Recognition AppQ, based on ISO 21001 example.
Y ISO 21001 users can use AppQ to fine
tune their practices and AppQ users can
also use ISO 21001 to fine tune their
practices.
The two documents address the same
HEI #19 subject and 1ISO 21001 complements
9.1.2.2 AppQ as it has more prescriptive
ISO Handling of X requirements in this subject
21001:2018 | complaints | Complaints and
and appeals | Appeals
AppQ users can use ISO 21001 to fine
tune their practices
50'3 o The two documents address the same
rganization .
al roles subject and they complem_em each other
.. | SME #1 (20) as both have more prescriptive
responsibiliti : S
ISO es and X requirements than the other in different
21001:2018 - aspects.
authorities
Sl Preparation for the
LDEUEICES Apprenticeshi
risks and PP P
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How it
relates

P
Tool Section Criteria g % S Description Recommendation
3l
s &l ©
0o
opportunitie
s
ISO 21001 users can use AppQ to fine
tune their practices and AppQ users can
also use ISO 21001 to fine tune their
practices.
7.1.2
Human
resources
7.1.3
Facilities
5.3 The two documents address the same
Organization subject, but in very different ways. AppQ
al roles, SME #2 (21) complements ISO 21001 as it has more
responsibiliti prescriptive requirements in this subject —
es and and specifically addressing
authorities apprenticeships.
ISO _ Identifying Mentors | x NA
LA 7.2 ISO 21001 users can use AppQ to fine
Competence tune their practices. NA
7.4
Communicat
ion
8.2.2 The two documents address the same
ISO Communicat subject, but in very different ways. AppQ
21001:2018 |ing the Ssuolea) X complements ISO 21001 as it has more NA
requirement prescriptive requirements in this subject —
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How it

relates
ApprenticeshipQ o G| o
Tool Section pprenticeship S gl 8 Description Recommendation
Criteria Qo ol =
S35 S
S E| S
0o
s for the and specifically addressing
educational apprenticeships.
products
and services
Establishing the
Agreement
8.5.1.2 _
Admission ISO 21091 users can use AppQ to fine
tune their practices. NA
of learners
The two documents address the same
subject, but in very different ways. AppQ
SME #4 (23) complt_am_ents ISQ 21001 as it _has more
prescriptive requirements in this subject —
1SO 8.5.1.2 and spe_cifica_lly addressing
21001:2018 Admission _ X apprenticeships. NA
of learners | Matching
apprentices with
Placements
ISO 21001 users can use AppQ to fine
tune their practices.
8.2.2
Communicat The two documents address the same
ing the subject, but in very different ways. AppQ
requirement complements ISO 21001 as it has more
ISO s for the SuUSEa(C) X prescriptive requirements in this subject — NA
21001:2018 | educational and specifically addressing
products apprenticeships.
and services
Conditions of the
apprenticeship

ANNEXES



How it

relates
. ApprenticeshipQ E % = _— .
Tool Section Criteria 3 gl 8 Description Recommendation
=5 5
S E| S
0o
ig)rhli.szsion ISO 21001 users can use AppQ to fine
of learners tune their practices.
8.2.2
Communicat The two documents address the same
ing the subject, but in very different ways. AppQ
requirement complements ISO 21001 as it has more
s for the SLUS5(Cs) prescriptive requirements in this subject —
1SO educational and specifically addressing
) products X apprenticeships. NA
ClLOE AU and services
Integration of the
apprentice
8.5.1.2 )
Admission ISO 210_01 users can use AppQ to fine
of learners tune their practices.
gg’r‘\%rol of The two documents address the same
delivery of subject, but in very different ways. AppQ
the y SME #7 (26) complements ISO 21001 as it has more
1SO educational prescriptive requirements in this subject —
21001:2018 | products X and specifically addressing NA
: S p— - apprenticeships.
Mentoring
ISO 21001 users can use AppQ to fine
tune their practices.
Although ISO 21001 addresses the need
ISO for the organization “retain documented
21001:2018 A el kL S er) e information to have confidence that the iA
processes are being carried out as
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How it

relates
. ApprenticeshipQ E % = _— .
Tool Section o S g8 Description Recommendation
Criteria o o =
IENES
S E| S
0o
planed” in a general way, AppQ has more
Records of concrete and prescriptive requirements in
apprenticeships this subject — and specifically addressing
apprenticeships.
8.1
Operational
planning
and control
8.1.1 .
ISO 21001 users can use AppQ to fine
General . .
tune their practices.
bullet e)
The two documents address the same
subject, but in very different ways. AppQ
SME #9 (28) complt_am_ents ISQ 21001 as it _has more
8514 prescriptive requirements in this subject —
ISO S. ﬁwr.nat' e X and specifically addressing NA
21001:2018 | =Y v apprenticeships.
assessment
Assessment of
learning
ISO 21001 users can use AppQ to fine
tune their practices.
The two documents address the same
8.1 subject, but in very different ways. AppQ
Opera}tlonal SME #10 (29) complgm_ents IS_O 21001 as it _has more
ISO planning X prescriptive requirements in this subject — NA
21001:2018 | and control and specifically addressing

Evaluation of
process

apprenticeships.
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How it

relates
. ApprenticeshipQ E % = _— .
Tool Section o S g ° Description Recommendation
Criteria Qo ol =
=E 5
S E| S
0o
9.1
Monitoring,
measureme ISO 21001 users can use AppQ to fine
nt, analysis tune their practices.
and
evaluation
The two documents address the same
subject, but in very different ways. AppQ
4.4 SME #11 (30) complt_am_ents ISQ 21001 as it _has more
M prescriptive requirements in this subject —
1SO t S?/r;?g;r?grn and specifically addressing
21001:2018 | educational Quality A apprenticeships. A
g?égﬁgon Management
Procedures
ISO 21001 users can use AppQ to fine
tune their practices.
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6.5 Annex V: Analysis of the tool EQAVET

Table 5: EQAVET relation with the ApprenticeshipQ Criteria

How it relates

o 25 | .
Tool Section Appren.tlcefsme a £ 2 Description Recommendation
Criteria = 4 =
5o 5
cE | S
0o
C1P2. Participation of internal and
external stakeholders in defining the
institution's strategic objectives.
C2I1. Diversity of partnerships with
VET operators, and other external
stakeholders depending on their
nature (regular activities, emerging One of the key factors in
critical issues, strategic options in 1 Involvement of quality assurance in
VET management). S.takeholders in Vocational Education and
EQAVET C3A4. Participation of internal and Designing X Training (VET) assumed
external stakeholders in the Learning by EQAVET is the
contextualized analysis of the Objectives involvement of internal
results and in the consensus of and external
improvements to be made in stakeholders.
institution management.
C5T1. Participation of internal and
external stakeholders in a
continuous dialogue on the quality
of the VET offer and its continuous
improvement.
C1P1. Align_ment of th_e institutiqn_'s 2 Definition of One of the fundamental
EQAVET strategic objectives with the policies S.M ART Learning X components of the
defined for VET and available Objectives EQAVET Framework is
prospective studies. the PDCA cycle of quality
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Tool

Section

C1P3. Explanation of the
components involved in the
planning of the VET offer and
respective timetable.

C1P4. Alignment of planned
activities with the institution's
strategic objectives.

C6T2. Application of the guarantee
and quality improvement cycle in
the global and intermediate
management of the VET offer,
depending on the intermediate
objectives monitoring and the
specific duration of the involved
activities.

ApprenticeshipQ
Criteria

How it relates

Contribute /
Complement
Conflict

Description

management, based on
the Deming cycle.
However, without the
definition of SMART
objectives in the planning
phase, the entire cycle
fails, what makes
EQUAVET
implementation
impossible.

Recommendation

EQAVET

C4R3. Availability of the results of
the evaluation and the results of the
review on the institutional website.

C5T1. Participation of internal and
external stakeholders in a
continuous dialogue on the quality
of the VET offer and its continuous
improvement.

C5T2. The availability of information
on the continuous improvement of
the VET offer, on the internal
network and on the institution's
website.

3. Transparency
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How it relates

=
g . Qo i
Tool Section Appren.tlcefsme 3 = 2 Description Recommendation
Criteria 29 =
£2 | 8
s & o
SNe)
The compliance of the
criteria 4 can help the
organizations in aligning
their objectives with the
C1P1. Alignment of the institution's - Belel ST _for VET’
. L . -~ 4. Definition of namely by contributing to
strategic objectives with the policies .
EQAVET ' . Standards for X the fulfilment of legal
defined for VET and available .
rospective studies Placements requirements (the
prosp ’ implementation of the
apprenticeship - WBL of
courses is defined and
regulated in the current
legislation)
C1P1. Alignment of the institution's The compliance of the
strategic objectives with the policies criteria 5 can help the
defined for VET and available organizations to align their
prospective studies. - objectives with the
C2I1. Diversity of partnerships with Er:‘.ir:g;m)mc??“on el T sl S
EQAVET ' yorp P 9 X namely by contributing to
VET operators, and other external | Placement- the fulfilment of leqal
stakeholders, depending on their Positions requirements (theg
nature (regular activities, emerging imq lementation of the
critical issues, VET strategic apgrenticeship - WBL of
Cleli) courses is defined and
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Tool

Section

C212. Participation of students /
trainees in projects of different
scope (local, national, transnational)
that favour their learning and
autonomy.

ApprenticeshipQ
Criteria

How it relates

Contribute /
Complement
Conflict

Description

regulated in the current
legislation).

Recommendation

EQAVET

C2I1. Diversity of partnerships with
VET operators, and other external
stakeholders depending on their
nature (regular activities, emerging
critical issues, strategic options in
VET management).

C5T1. Participation of internal and
external stakeholders in a
continuous dialogue on the quality
of the VET offer and its continuous
improvement.

C5T2. The availability of information
on the continuous improvement of
the VET offer, on the internal
network and on the institution's
website.

6. Capacity
building for SMEs

EQAVET

C3A1. Use of EQAVET descriptors
/ management practices, from the
selected EQAVET indicators, and
others that enable intercalary
monitoring, in the evaluation of VET
activities and results.

7. Management of
Placement-Supply-
Database

Of the 10 indicators that
make up EQAVET, the
national agency (ANQEP)
gave priority to the
following:

ANNEXES

97



98

Tool

Section

C6T2. Application of the guarantee
and quality improvement cycle in
the global and intermediate
management of the VET offer,
depending on the interim monitoring
of the objectives and the specific
duration of the activities involved.

Indicators EQAVET

ApprenticeshipQ
Criteria

How it relates

\4—'
c
Lo -
S £ =
20 =
sa =
c
og O
ONS)

Description

- VET completion rate
(EQAVET indicator No. 4)

a) Percentage of students
/ trainees completing
initial VET courses (i.e.
obtaining a qualification)
in relation to the total
number of students /
trainees entering these
courses.

- Placement fee after
completion of VET
courses (indicator No. 5 of
EQAVET)

a) Proportion of students /
trainees who complete a
VET course and who are
in the labour market, in
training (including higher
education) or other
destinations, within 12-36
months after completing
the course.

- Use of skills acquired in
the workplace (EQAVET
indicator No.6)

Recommendation
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Tool

Section

ApprenticeshipQ
Criteria

How it relates

Contribute /
Complement
Conflict

Description

a) Percentage of students
/ trainees completing a
VET course and working
in professions directly
related to the Education /
Training course / area
they completed.

b) Percentage of
employers who are
satisfied with the trainees
who have completed a
VET course.

The monitoring of these
indicators requires the
existence of a constantly
updated database,
containing the data of
both students / alumni
and companies /
organizations.

Recommendation

EQAVET

C1P1. Alignment of the institution's
strategic objectives with the policies
defined for VET and available
prospective studies.

8. Data Protection

Compliance with legal
requirements.
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How it relates
apprenticeshipe | S |
Tool Section pprentices IpQ 3 = 2 Description Recommendation
Criteria 29 =
=
o E o
SNe)
The compliance of criteria
9 can help the
organizations to align their
objectives with the
C1P1. Alignment of the institution's Belel ST _for VET’
. L . - __ namely by contributing to
strategic objectives with the policies | 9. Establishing the i
EQAVET . . X the fulfilment of legal
defined for VET and available Agreement .
rospective studies _requwement_s (the
P ’ implementation of the
apprenticeship - WBL of
courses is defined and
regulated in the current
legislation).
C1P4. Alignment of planned 10. Matching
EQAVET activities with the institution's Students to X
strategic objectives. Placements
C1P3. Explanation of the
components involved in the
planning of the VET offer and
respective timetable.
Monitoring of all
- 11. Monitoring of processes is an integral
EQAVET C3ALl. Use of EQAVET descriptors - X
/ management practices, from the SMEs Activities zérgj;cg(_jramental part of
selected EQAVET indicators, and :
others that enable intercalary
monitoring, in the evaluation of VET
activities and results.
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Tool

Section

C3A2. Mid-term monitoring of
established objectives and goals
and timely identification of
improvements to be made to the
management of VET.

C3AS. Use of early warning
mechanisms to anticipate
deviations from the objectives set.

ApprenticeshipQ
Criteria

How it relates

Contribute /
Complement
Conflict

Description

Recommendation

EQAVET

C1P3. Explanation of the
components involved in the
planning of the VET offer and
respective timetable.

C3ALl. Use of EQAVET descriptors
/ management practices, from the
selected EQAVET indicators, and
others that enable intercalary
monitoring, in the evaluation of VET
activities and results.

C3A2. Mid-term monitoring of
established objectives and goals
and timely identification of
improvements to be made to the
management of VET.

C3A3. Use of early warning
mechanisms to anticipate
deviations from the objectives set.

12. Monitoring of
Student Activities

Monitoring of all
processes is an integral
and fundamental part of
EQAVET.

EQAVET

C5T1. Participation of internal and
external stakeholders in a
continuous dialogue on the quality

13. User Support
and Issue
Resolution

The existence of a
helpdesk can, in addition
to being a privileged point
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Tool

Section

ApprenticeshipQ
Criteria

How it relates

Contribute /
Complement
Conflict

Description

Recommendation

of the VET offer and its continuous
improvement.

C3A3. Use of early warning
mechanisms to anticipate
deviations from the objectives set.

of connection between
stakeholders, serve as
another mechanism for
early warning of
deviations.

EQAVET

C1P1. Alignment of the institution's
strategic objectives with the policies
defined for VET and available
prospective studies.

C3AL. Use of EQAVET descriptors
/ management practices, from the
selected EQAVET indicators, and
others that enable intercalary
monitoring, in the evaluation of VET
activities and results.

C3A2. Mid-term monitoring of
established objectives and goals
and timely identification of
improvements to be made to the
management of VET.

C3A4. Patrticipation of internal and
external stakeholders in the
contextualized analysis of the
results obtained and in the
consensus of improvements to be
made in the VET management.

C4R1. Review of what was
planned, through the adoption of
improvements of different nature,
based on the results of the VET
assessment and the feedback

14. Evaluation of
Apprenticeships

In addition to be a legal
requirement, the
evaluation of all
processes is an integral
part of EQAVET.
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How it relates
|38 .
Tool Section ARRIETINCES RO 2 £ 2 Description Recommendation
Criteria =0 =
= sy 5
§E | ©
SNe)
obtained on the satisfaction of
internal and external stakeholders.
C1P1. Alignment of the institution's
strategic objectives with the policies | 15. Assessment
SO defined for VET and available design .
prospective studies.
C1P1. Alignment of the institution's
strategic objectives with the policies
defined for VET and available
prospective studies. .
EQAVET C3AA4. Participation of.internal and ;gdlﬁgr?i:(rrrli?\g the
external stakeholders in the A
. . ssessment
contextualized analysis of the
results and in the consensus of
improvements to be made in the
quality management.
C1P1. Alignment of the institution's
strategic objectives with the policies :
20 AT define% for \J/ET and availablg Ol A
prospective studies.
C1P1. Alignment of the institution's
strategic objectives with the policies | 18. Certification
SO defined for VET and available and Recognition 2
prospective studies.
C3A3. Use of early warning .
EQAVET mechanisms to anticipate ;%igggﬁlsms X
deviations from the objectives set.
C1P1. Alignment of the institution's Considering that the
EQAVET strategic objectives with the policies | 20. Preparation for X ApprenticeshipQ criteria
defined for VET and available the Apprenticeship 20 to 30 are specific to
prospective studies. employers, particularly
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Tool

Section

ApprenticeshipQ
Criteria

How it relates

Contribute /
Complement
Conflict

Description

Recommendation

SMEs, it will, in my view,
be more difficult to find a
direct relationship with the
tool under analysis,
namely EQAVET.

EQAVET

C2I11. Diversity of partnerships with
VET operators, and other external
stakeholders depending on their
nature (regular activities, emerging
critical issues, strategic options in
VET management).

21. Identifying
Mentors

Nevertheless, assuming a
more open /
comprehensive
perspective, | believe it is
not unreasonable to
assume that the fulfilment
of these criteria by the
host institutions for
trainees can contribute to
the fulfilment of EQAVET
criteria C1P1, C2I1 and
C5T1, namely, because:

EQAVET

C5T1. Participation of internal and
external stakeholders in a
continuous dialogue on the quality
of the VET offer and its continuous
improvement.

22. Establishing
the Agreement

- can assist education and
vocational training entities
in aligning their objectives
with the policies defined
for VET specifically
through compliance with
legal requirements;

EQAVET

23. Matching
Students with
Placements

- as already mentioned,
constant and systematic
dialogue with
stakeholders is one of the
main pillars of EQAVET.
Trainees / employers host
entities are, alongside
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How it relates
Tool Section AEEEE 2 2 £ 2 Description Recommendation
Criteria 29 =
£2 | 5
s & O
SNe)
students, guardians and
employees, central
stakeholders throughout
the teaching-learning
process.
24. Preparation for
EQAVET the apprenticeship X
25. Integration of
EQAVET the apprentice
EQAVET 26. Mentoring
27. Records of
EQAVET Apprenticeships
EQAVET 28. A_ssessment of X
learning
EQAVET 29. Evaluation of X
process
30. Quality
EQAVET Management X
Procedures
(Apprenticeship
1. Involvemen_t of methodology “dating to
Sl el S marriage” (1 student, 1
EQAVET Attachment 1 (P2; P6; P8; P10) Designing X g ’
. PME, 3 years)
é?gé't?\?es Listening of all
) stakeholders
2. Definition of
EQAVET Attachment 2 e R1 SMART Learning X
Objectives
EQAVET Attachment 1 R1 3. Transparency X
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How it relates

=
g . Qo i
Tool Section Appren.tlcefsme 3 = 2 Description Recommendation
Criteria 29 =
=
o E o
SNe)
4. Definition of All documents are defined
EQAVET C1 Standards for X through the VET strategic
Placements objectives
5. Identification
EQAVET Attachment 1 (P5; 14; 16) and base | (finding) of X
document Placement-
Positions
6. Capacity There is no comparation
SIS building for SMEs in this point
There is no point in
EQAVET that addresses
7. Management of <
this issue. However, there
EQAVET Placement-Supply- X o .
is its own program with
Database .
defined access for each
user.
In the EQAVET process,
there is no point where
EQAVET 8. Data Protection data protection is
addressed, it is implicit in
the entire process
EQAVET Planning phase 9. Establishing the X Onl_y_ protocol between
Agreement entities
10. Matching Students are allocated to
EQAVET Planning phase Students to X companies through their
Placements profile
: 11. Monitoring of Students are regularly
SoAS SR SMEs Activities 5 monitored
. 12. Monitoring of Students are regularly
SO RETIe) g0 Student Activities 5 monitored
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How it relates
Tool Section AEEEE 2 2 £ 2 Description Recommendation
Criteria 29 =
£2 | 5
s & o
SNe)
13. User Support All the institution's support
EQAVET Planning phase and Issue X contacts are defined and
Resolution disseminated
. 14. Evaluation of Students are assessed
SIS (R Apprenticeships A during their course
There are pre-defined
. 15. Assessment templates for reporting
SO e design . and filling in the
necessary information
EQAVET Planning phase and Monitoring the X pp PP '
work plan and respective
Assessment ;
schedules are defined
There are already outlined
EQAVET Evaluation phase 17. Grading X procedures for registering
classifications
There are already outlined
EQAVET 18. Cert|f|ca§|pn X proced_ures for the
and Recognition recognition and
certification
There is no point in the
. EQAVET process that
EQAVET igaiomgiiallsnts addresses this issue
PP directly. It is implicit in the
quality process
: 20. Preparation for
EQAVET Planning phase the Apprenticeship
. 21. Identifying
EQAVET Planning phase Mentors
. 22. Establishing
EQAVET Planning phase the Agreement
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How it relates

=
g . Qo i
Tool Section ARRIETINCES RO 2 £ 2 Description Recommendation
Criteria 2 % =
(= S
Qo
SNe)
23. Matching
EQAVET Planning phase Students with
Placements
. 24. Preparation for
EQAVET Planning phase the apprenticeship
. 25. Integration of
EQAVET Planning phase the apprentice
EQAVET Evaluation phase 26. Mentoring
. 27. Records of
EQAVET Evaluation phase - R2 Apprenticeships
EQAVET Evaluation phase A5 A_ssessment el
learning
EQAVET Evaluation phase zsh B Tl
process
All phases to be
20, Quaity LT T
EQAVET Every phases of EQAVET Management X 9 y
Quality management
Procedures i
procedures defined and
implemented
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6.6 Annex VI: Analysis of the tool ECTS

Table 6: ECTS relation with the ApprenticeshipQ Criteria

How it
relates
. ApprenticeshipQ ?9 % = _— .
Tool Section o S € o Description Recommendation
Criteria 20 | =
o E_ c
= O
SE| O
SN)
. . The use of equivalence mechanisms
The use of equivalence mechanisms o
- such as ECTS helps to facilitate the
such as ECTS helps to facilitate the recoanition and development of
ECTS |All All X recognition and development of recognit opment ¢
. X ) o international cooperative training
international cooperative training S
- activities and therefore should be
activities. L o
used in different criteria.
The certification and recognition
criterion is one of the most affected by
this mechanism.
18. Certification and
ECTS |All Recognition X The manual establishes as MI that the
institution must have a documented
procedure to award credits and the
method for allocation of transferable
credit.
In our experience, the recognized UL eI AT T
18. Certification and I exp ' gniz¢ learning period developed and the
ECTS |All " X credits and the corresponding time . : "
Recognition eriods are not hoMoNeneous amon corresponding credit recognition
P 9 9 | mechanism such as ECTS.
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How it

relates
. ApprenticeshipQ E % = _— .
Tool Section o S E = Description Recommendation
Criteria 20 | =
— E_ ey
= O
SE| S
0o
the HVETSs of the different countries in
Dual international activities.
The credit granting mechanisms are
ECTS | Al All X not explicit in the different procedures,
the time measure being drafted in a
generic way.
- Learning outcomes must be specified | The criterion must include the learning
2. Definition of
y . as a function of time developed but period developed and the
ECTS |All SMART Learnin X
Obiectives 9 the equivalence mechanism is not corresponding credit recognition
) defined. mechanism such as ECTS.
The monitoring of tasks and time must
be consistent with the learning
agreement (SMART Learning
objectives).
In our case, the academic tutor
verifies that the homework times are | The criterion must include the learning
Ects |l 12. Monitoring of . in accordance with the plan and the | period developed and the
Student Activities learning agreement ECTS recognition | corresponding credit recognition
(mobility). mechanism such as ECTS.
In the event of a problem, action must
be taken as soon as possible.
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Tool

Section

ApprenticeshipQ
Criteria

How it
relates

Contribute /
Complement
Conflict

Description

Recommendation

ECTS

All

18. Certification and
Recognition

A certification could be defined that is
based on the ECTS of the curriculum

developed internationally which could
be recognized as an international dual
activity.

training.

Include as a measure indicator a
method for allocating transferable
credits in international cooperative

ECTS

All

This type of practices improves
understanding among all stakeholders
in an increasingly international
framework. Furthermore, this type of
actions will generate more and better
opportunities for European university
students.
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6.7 Annex VI: Analysis of the tool Diploma Supplement

Table 7: Diploma Supplement relation with the ApprenticeshipQ Criteria

How it relates

Diploma supplement.

=
- . QLo —
Tool Section Appr(e:?it;gﬁ:hpo = OE) é Description Recommendation (8)
= 5 c
£ |8
Qo
SNe)
There might be scope to refer to
ECVET in some sections; e.g.
section (18) on ‘Certification and
Cloud wished to check the way in which | kecodnition’, which says
L . Learning outcomes need to be
the QC would be finalised. The intent to .
certified to be able to be
create a formal tool that could be : '
. . transferable and recognisable’),
developed into ISO was explained. X .
mentions briefly Europass but
Diploma there’s no reference to ECVET
Sup lement All All Complement as a tool to record and certify
PP credit for transfer
She anticipated no conflict with The
Diploma Supplement as the manuals are
aimed at the organisational level for both
HVET and SME and not towards the
individual (which is the purpose of The
Diploma Supplement). She felt the
manuals were mutually supportive and
supplementary.
. There is no conflict of intent between the .
Diploma : : . No recommendations are
All All Complement Apprenticeship Q materials and the
Supplement

suggested
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How it relates
Apprenticeshi E % ©
Tool Section PP (e:ritgreiz PQ = GE) § Description Recommendation (8)
- 5 (e
£E |8
Qo
SNe)
The Diploma Supplement is a document
which accompanies a European higher
education diploma/degree. Its sections
offer a description of the nature, level,
context, content and status of the studies
completed by its holder. The Diploma
Supplement relates to HE only and is
issued by different HE institutions only.
Diploma All All Complement They serve a dissimilar purpose at _ No recommendations are
Supplement different levels of post-school education | suggested
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6.8 Annex VII: Analysis of the tool EFQEA

Table 8: EFQEA relation with the ApprenticeshipQ Criteria

How it relates

~ £
. : Qo —
Tool Section Apprgn.tlcgsme = g § Description Recommendation
riteria =2 =
c c 8
8 o
O
9. Establishing the AppQ lacks holiday entitlement. Add Measurement
1. Written Agreement X AppQ covers all other features of indicator “holiday
contract/agreement | 22. Establishing the X EFQEA and contains many additional | entitlement” to
Agreement features. AppQ QC 9.
> Learnin Different terminology — learning Harmonize
' 9 All X outcome (EFQEA) / learning objective .
outcomes terminology.
(AppQ)
No
1. Involvement of In higher education curricula are not | recommendation
European 2. Learning Stakeholders in X developed based on existing as the conflict is
FramF:ework for outcomes Designing Learning qualification standards and/or based on
: Objectives occupational profiles. difference between
Quality and
; HE and VET.
,E\ffef::teiceshi S 3. Pedagogical 11. Monitoring of SMEs X Overlaps (trainers cooperate with
PP P support Activities institution).
:Sau;’;gr?goglcal 21. ldentifying Mentors X Overlaps (training for mentors).
3. Pedagogical 21. Identifying Mentors X Overlaps (assigning qualified staff
support ' 9 member).
3. Pedagogical 20. Preparation for the . .
supportg 9 Apprengceship X Overlaps (SME provides guidance).
3. Pedagoaical 4. Definition of Add measurement
SLJ ortg 9 Standards for X Trainings for supervisors in institution. | indicator “access
P Placements and support to
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Tool

How it relates

=
. . 2 (0] +—
Section Appren_tlcgshpo = = 2 Description Recommendation
Criteria 2 % =
(= S
Qo
SNe)
continuing training
for supervisors in
HVET institution”.
Definition of apprenticeship is
probably different. EFQEA states that
part of the apprenticeship should be
4. Workplace carried out in the workplace whereas
In manual X : . . ! /
component AppQ defines it as fully carried out in
the workplace (for the same reason
there is no school-based training
encompassed).
5. Pay and/or 9. Establishing the X Overlaps (paid or otherwise
compensation Agreement compensated).
9. Establishing the
6. Social protection Agreement . X Overlaps (spual protection, including
20. Preparation for the necessary insurance).
Apprenticeship
9. Establishing the
7. Work, health Agreement Overlaps (health and safety
and safety . X B
e 20. Preparation for the legislation).
conditions . )
Apprenticeship
1. Involvement of
Stakeholders in
Designing Learning
8. Regulatory Objec'qv_e_s Overlaps (institutional and regulatory
4. Definition of X
framework framework).
Standards for
Placements
20. Preparation for the
Apprenticeship
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How it relates

=
. . 2 (0] +—
Tool Section Apprgn_tlcgsme = GE) § Description Recommendation
riteria =2 =
(= =
o = o
SNe)
8. Regulatory ﬁ/loainagilr%n i X Overlaps (quality assurance
framework Procedures measures).
1. Involvement of Different levels (e.g. national and
8. Regulatory Stakeholders in X regional levels) involved functions Add to QC 1
framework Designing Learning clearly defined and adequately '
Objectives allocated.
1. Involvement of
9. Involvement of | Stakeholders in . .
social partners Designing Learning X Overlaps (social partners and design).
Objectives
“Financial and/or non-financial support
should be envisaged, particularly for
10. Support for micro-, small and medium-sized
companies (cost- | 6. Capacity building for X companies, enabling cost-effective Add cost-sharing
sharing SMEs apprenticeships for companies, taking | agreements.
arrangements) into account, when appropriate, cost-
sharing arrangements between
employers and public authorities.”

Add recognition
ighsiz?;)srt(i%rst- 6. Capacity building for Is there recognition, or even award, and award, for
sharlion S.MEsp y 9 X for companies that provide quality companies that
arran gements) apprenticeships? provide quality

g apprenticeships.
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11. Flexible
pathways and
mobility

Indirectly in QC 1.
Involvement of
Stakeholders in
Designing Learning
Objectives

Chapter on Flexible pathways in
EFQEA is broader than in AppQ.
(e.g. mechanisms for the validation of
prior learning — formal, non-formal,
and informal; apprenticeship schemes
provide qualifications which are
formally recognised within NQF;
apprenticeships offer both horizontal
and vertical pathways to career
development; opportunities for the
mobility of apprentices at nationals
and European levels).

E.g. Entry requirements for
apprenticeships should take into
account relevant informal and non-
formal learning and/or, if relevant, the
accomplishment of preparatory
programs.

No
recommendation.
Definition of
apprenticeship is

probably different.

Legislation sets
entry conditions —
indirectly included
in national
legislation.
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How it relates

=
. . 2 (0] +—
Tool Section Appren_tlcgsme 3 = 2 Description Recommendation
Criteria 2 % =
(= S
Qo
SNe)
12. Career Partially 5. Identification EFQEA 1S broader,. SO el
uidance and (finding) of Placement- X L7 O.f career I App_Q Y .
9 . s covers institutional and operational recommendation.
awareness raising | Positions level
3. Transparency Overlaps (transparency, publication of
offers).
13. Transparency | /- Management of X Again, EFQEA covers broader,
Placement-Supply- European level whereas AppQ covers
Database institutional level.
14. Quality 30. Quality Overlaps (EFQEA in line with
assurance and Management X EQAVET, AppQ more in line with
graduate tracking | Procedures ESG).
14. Quality .
assurance and 15. Assessment design X OPEUEl GRS ]
i outcomes).
graduate tracking
Lol 14. Evaluation of Tracking of employment and career Add graduate
CERIEEIE] Apprenticeships A rogression trackin
graduate tracking P P prog ' 9
Add quality
14. Quality 4. Definition of Companies are subject to quality assurance
assurance and Standards for X assurance inspections carried out by | inspections by
graduate tracking | Placements independent bodies. independent
bodies.
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About the ApprenticeshipQ Project and this publication

The lack of work experience and the skills mismatch
between labour demand and supply are two of the greatest
challenges for young people to transition from the world of
education to the world of work and a promising way to face
those challenges are apprenticeships. To support them, the
ApprenticeshipQ Project aims to develop management tools
that will help higher education institutions and employers to
offer and direct high-quality apprenticeships and that can
serve as a basis for the development of formal international
standards and guidelines.

This publication explains how the quality criteria and
manuals can contribute to various European and
International Recognition Tools and Instruments. A special
section of the guide includes recommendations to decision
and policy-makers on how to mainstream adoption of the
guality criteria and manuals.

AR, Co-funded by the
L Erasmus+ Programme
of the European Union




